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CHAPTER  I 
Introduction 


Introduction 


In  order  to  insure  the  most  satisfactory  results 
in  regular  classroom  teaching,  for  preparation  of  in- 
dividual work  plans,  in  organizing  units  and  tests,  it 
is  necessary  to  know  the  types  of  errors  and  the  kinds 
of  predominating  weaknesses  which  appear  in  the  work 
of  the  children  with  whom  you  are  dealing. 

In  the  field  of  reading,  many  tests,  both  formal, 
informal,  and  diagnostic  have  been  devised  to  discover 
types  of  reading  errors  at  the  various  grade  levels. 
But  because  of  the  lack  of  data  concerning  the  types  of 
errors  made  in  fourth  grade  reading,  it  is  the  purpose 
of  this  study  to  point  out  what  they  are  in  the  hope 
that  they  may  be  of  some  help  to  fufcfcre  research,  and 
also  be  of  practical  aid  to  those  especially  interested 
in  fourth  grade  reading. 

Before  beginning  the  analysis  of  the  data, however , 
it  is  well  to  review  briefly  some  of  the  backgrounds  of 
research  in  the  reading  field. 

To  anyone  who  has  been  an  active  participant,  or 
to  those  who  have  taken  an  interest  in  the  progress 
of  education,   it  will  be  known  that  during  the  last 
thirty-eight  years  a  great  deal  of  study  and  research 
has  centered  around  the  subject  of  reading. 
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Gray  has  described,  in  brief,  the  general  background 
in  the  following  sentences: 

"The  scientific  study  of  reading  problems  began  in  the 
laboratories  of  Europe  about  the  middle  of  the  nineteenth 
century.     The  nature  of  these  studies  was  the  interest  in 
the  psychological  processes  involved  in  reading.  Prior 
to  1900  most  of  the  investigations  were  made  in  Germany 
and  France.    Since  that  date,  scientific  interest  in 
reading  has  increased  so  rapidly  in  this  country  that  the 
united  States  now  surpasses  all  other  countries  in  pro- 
ductive work  in  this  field." 

Today,  modern  methods  have  placed  the  study  of  read- 
ing problems  and  difficulties  on  a  scientific  basis,  in 

doing  which  the  individual  has  become  the  chief  center  of 

2 

interest,  and  as  Dr.  Baker  says: 
The  trend  of  modern  education  is  toward  a  complete  un- 
derstanding and  adjustment  of  all  school  pupils.  In  the 
midst  of  educating  all  the  children  of  all  the  people 
with  attention  necessarily  focused  on  group  methods  and 
procedures,   it  is  gratifying  to  find  that  the  individual 
pupil  is  not  merely  submerged  in  the  mass.  Two  factors 
have  effected  this  highly  desirable  goal;  the  first 

1 .  Gray", W.S.  SuTnmary  of  Investigations  Related  to  Reading . 

2.  Baker, H.J.  Educational  Disability  and  Case  Studies  in 

Remedial  Teaching  -  Public  School  Publishing 
Company,  Bloomington,  Illinois,  1929. 
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arises  from  a  better  trained  teaching  personnel  which 
values  the  individual  more  than  the  course  of  study;  and 
the  other  lies  in  the  specific  methods  of  diagnosis  which 
have  been  made  available  through  recent  scientific  re- 
search." 

The  interest  in  reading,  which  is  increasingly  be-, 
coming  more  extensive,   it  would  seem,   is  because  of  the 
great  demand  for  remedial  instruction  in  the  field  and  tee- 
cause  the  skills  in  learning  to  read  are  now  recognized 
to  be  difficult,  varied,  and  complex,  leading  to  many 
types  of  confusions  and  errors.     The  ability  to  read  not 
only  depends  on  the  mental  capacity,  but  demands  fine 
muscular  coordination  as  well. 

Many  theories  have  been  propounded  as  to  the  meth- 
ods of  teaching  reading,  as  so  large  a  percentage  of 
children  in  the  elementary,  secondary,  and  even  college 
levels  are  failing  in  their  studies  because  of  various 
reading  disabilities.    Marian  Monroe  says: 
"To  be  effect ive , remedial  instruction  on  reading  must 
be  preceded  by  careful  diagnosis.    The  remedial  teacher- 
must  first  discover  the  nature  of  the  child's  difficulty, 
search  for  causes,  and  then  set  up  a  specific  program  of 

3 •  Monroe , M •  and  Backus , B . ,  A  Monograph  in  Character 

.education,  Houghton  Mifflin 
Company,  Cambridge ,1937 . 
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treatment  that  will  either  remove  the  causes, or, if  that 
is  impossible, will  at  least  enable  the  child  to  read  as 
well  as  his  limitations  permit.  The  very  complexity  of 
the  reading  process  makes  diagnosis  difficult.  So  many 
conditions  and  factors  which  affect  reading  have  been 
brought  to  light  by  recent  investigations  with  such  di- 
vergent interpretations,  that  the  remedial  teacher  may  find 
herself  in  a  state  of  uncertainty  and  confusion  in  trying 
to  reconcile  opposing  theories  and  points  of  view." 

However,  the  field  of  reading  has  sifted  to  the  t*p 
of  those  interested  in  the  problem  several  outstanding 

scholars  and  contributors  to  further  knowledge  concerning 

4 

reading  difficulties.  One  of  these  is  Betts  who  points 
out : 

"There  are  two  classifications  for  reading  difficulties: 
(1)  Specific  reading  difficulty,  and  (2)  General  reading 
difficulty."    He  goes  on  to  say  that,   "No  one  pattern 
can  be  set  dp  for  the  analysis  of  all  reading  difficulties, 
and  that  the  analysis  of  a  case  of  reading  disability 
calls  for  an  inventory  of  the  oral  and  silent  reading 
habits  and  of  certain  individual  capacities.    The  testing 
program  should  be  designed  to  define  the  specific  nature 

4.  Betts ,E. A. , The  Prevention  and  Correction  of  Reading 
Difficulties ,  Row, Peterson  and  Co., 1936. 
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of  the  difficulties  and  to  determine  the  starting  point  or 
level  of  reading  ability, 

"in  addition  to  tests  over  the  general  reading  skills, 
it  is  frequently  necessary  to  analyze  the  subskills  con- 
tributing to  the  hierarchy.    For  example,  a  child  may  scope 
low  on  a  word  recognition  test  because  he  has  no  system 
of  word  analysis.    Another  may  fail  to  achieve  in  sentence 
or  paragraph  meaning  because  of  poor  phrasing  or  word- by- 
word reading.  Still  another  may  fail  on  tests  requiring 
sustained  reading  because  of  visual  difficulty.  In  brief, 
individuals  with  extreme  reading  difficulty  may  require  a 
more  thorough  analysis  than  that  obtained  by  the  admin- 
istration of  silent  reading  tests." 

Professor  Gates,  another  outstanding  scholar  in  the 
field,  uses  the  following  diagnostic  program: 

"1.  Inventories  of  the  techniques  found  in  reading. 
Most  specialists  agree  that  a  systematic  study  of  the 
abilities  and  difficulties  included  in  such  an  inventory 
is  an  indespensible  part  of  the  examination.  Host  inven- 
tories are  arranged  systematically  in  a  progressive  series 
in  such  a  way  that  the  exa ciner  can  judge  how  far  it  is 
advisable  to  pursue  the  diagnosis  of  a  particular  case. 

5.  Gates, A. I.,  Nat! 1  Society,  for  Study  of  Educat ion, 36th, 

Year'.  Book, Part  1,,  Teaching  of  Reading,  a 
Second  Report,  Chapter  Xlll,  Public  School 
Publishing  Co., 1937. 
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2.  Observation  of  reading  techniaues. 
Diagnosticians  of  extreme  reading  disability  depend  con- 
siderably upon  their  observations  of  the  pupil  as  he 
attempts  to  recognize,  pronounce,  and  understand  words, 
to  identify  new  words, to  read  connected  material, to 
phrase  properly  in  oral  reading,  and  to  do  other  tasks 
assigned  in  a  diagnostic  inventory  examination. 

3.  Psychological  tests. 

4.  Analysis  of  motivation, interests ,  and  mental  ad- 
justment . 

5.  Tests  of  sensory  apparatus  and  perception. 

6.  Detailed  case  history. 

Although  the  complete  diagnostic  program  will  differ 
in  accord  with  the  pupil  being  3tudied,  or  the  pre- 
ferences of  the  examiner,  some  portions  of  these  six 
approaches  will  be  found  in  most  expert  analyses." 

In  Gates'   studies  much  emphasis  is  placed  on  test- 
ing and  direct  observation  of  the  techniques  used  by 
the  pupil  in  various  reading  or  word  study  situations 
and  on  the  pupils  relations  to  other  persons  concerned 
with  his  problem. 

Gates  sums  up  his  attitude  in  the  following  few 
words:    "Most  difficulties  are  due  primarily  to  failures 
to  acquire  techniques  that  might  have  been  accuired  had 
the  right  guidance  been  given  at  the  right  time.  Any 
degree  of  misleading  Tiotivation  is  a  serious  handicap, 


and  despite  the  fact  that  physical, mental,  and  emotional 

obstacles  are  numerous  and  serious,   it  is  believed  that 

most  children  of  I.Q.s  above  70  may  be  taught  to  read 

if  optimum  methods  are  employed." 

6 

Gertrude  Duffy,   in  diagnosing  the  reading  difficulties 
in  a  third  grade,  and  in  which  she  compared  intelligence 
with  reading  ability , found  the  following,  "There  seems 
to  be  no  definite  line  of  separation  between  various 
levels,  either  in  general  intelligence  or  in  reading 
achievement;  one  group  gradually  merges  into  the  next, 
with  occasionally  an  individual  performance  on  one  level 
corresponding  to  that  expected  from  a  higher  level.  This 
emphasizes  the  fact  that,  particularly  in  the  lower 
grades,  teaching  for  the  various  levels  need  not  be  of 
different  kinds,  but  provisions  must  be  made  for  varying 
rates  of  progress,  teaching  units  of  different  proportions, 
and  repetitions  more  or  less  freauent  as  the  particular 
level  demands." 

The  following  study  is  made  in  the  hope  that  it  will 
contribute  more  knowledge  in  the  field  of  reading  errors,, 

not  only  in  the  cause  of  practical  use,  but  for  a  basis 
for  further  research. 

6.  Duf fy, Gertrude ,  A  Diagnostic  Study  of  Reading  Difficul- 
ties in  a  Third  Grade ,  Masters  Thesis, 
1935. 


CHAPTER  II 
Plan  and  Conduct  of  Experiment 
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Plan  and  Conduct  of  the  Experiment 

The  study  involved  the  administration  of  a  diagnostic 
reading  test,  a  reading  capacity  test,  and  a  reading  ach- 
ievement test  to  four  groups  pf  fourth  grade  children, 
and  an  analysis  and  comparison  of  the  data  resulting  from 
these  examinations. 

The  diagnostic  reading  test  used  was  the  Durrell 

7 

Analysis  of  Reading  Difficulty  consisting  of  the  ten 
following  parts: 

1.  An  Oral  Reading  Test,  with  provision  for  checking 
time,  errors,  phrasing,  and  comprehension. 

2.  An  Oral  Reading  Test  with  provision  for  checking 
time,  errors,  number  of  unaided  memories,  inaccurate 
memories,  and  prompted  memories. 

3.  A  Silent  Reading  Test  with  provisions  for  time, 
errors,  and  memories,  as  in  #2. 

4.  A  Test  for  Word  Recognition  and  Word  Analysis. 

5.  A  Phonetic  Inventory  Test. 

6.  An  Auditory  Stimulus  Pronunciation  Test. 

7.  A  Silent  Reading  Test  for  Written  Recall. 

8.  A  Spelling  Test. 

9.  A  Writing  Test. 


7.  Durrell, D.D.  Durrell  Analysis  of  Reading  Difficulty, 

Individual  Record  Blank, Grades  1-6. 
World  Book  Co. ,1937. 
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10.  An  Investigation  of  Handedness  and  Evedness. 

8 

In  this  study  the  Check  List  of  Difficulties  is  the 
outline  for  the  analysis  of  reading  errors.  This  in- 
cludes the  six  items  as  follows: 

1.  Errors  in  Word  Mastery  Skills 

a.  Word  recognition 

"b.  Word  analysis 

c.  Word  skills  in  oral  reading 

2.  Oral  Reading 

a.  Phrase  reading 

b.  Voice , Enunciation, Expression 

3.  Silent  Reading 

a.  Mechanics 

4.  Recall 

a.  Oral  recall 

b.  Written  recall 

5.  General  Reading  Habits 

6.  Spelling 

The  remaining  items  not  included  in  this  study  are: 
1.  Background  Skills  -  data  on  this  material  may  be 
found  in  the  study  on  Individual  Differences  in  Fourth 

Q 

Grade  Reading. 

8.  Inside  cover  of  Durrell  Reading  Analysis  Blank. 

9.  Adams, P.  Individual  Differences  in  Fourth  Grade 

Reading,  Masters  Thesis, 1938. 
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2.  Word  skills  in  silent  reading 

3.  Study  skills 

//  2  and  3  are  omitted  because  no  informal  tests  were 
given. 

4.  Comprehension  in  oral  and  silent  reading 

5 .  Eye  movements 

6.  Speed  of  oral  reading  in  comparison  with  silent 
reading 

7.  Writing 

Data  on  #  4,  5»  6,  and  $  is  available  for  future  study, 
but  was  not  used  because  of  their  need  for  more  scien- 
tific analysis. 

These  tests  were  given  by  two  trained  examiners,  grad- 
uate students  at  Boston  University  working  under  the 

10 

direction  of  Dr.  Durrell. 

The  reading  capacity  test  given  was  the  Durrell  - 
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Sullivan  Reading  Capacity  Test.  This  test  consists  of 
two  parts: 

1.  Word  Meaning 

2.  Paragraph  Meaning 

This  study  included  the  total  reading  grades  on  this 
test,  but  for  a  detailed  analysis  refer  to  the  thesis 
on  Individual  Differences. 

10.  Durrell,D.D. ,  Professor  of  Education  at  Boston  Un- 

ivers  ity . 

11.  Durrell, D.D  and  Sullivan, H.  B. , Intermediate  Test, 

Form  A, World  Book  C©., 
1937. 
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The  achievement  test  given  was  the  New  Stanford  Read- 
12 

ing  Test    which  has  two  parts: 

1.  Paragraph  Meaning 

2.  Word  Meaning 

Here  again  this  study  includes  the  total  range  of  read- 
ing grades, but  for  further  details  see  the  same  thesis 
on  Individual  Differences, 

The  capacity  and  achievement  tests  were  administered 
by  the  same  two  graduate  students  as  those  giving  the 
reading  analysis  tests  and  were  given  to  the  same  fourth 
grade  pupils. 

The  subjects  of  the  experiment  were  one  hundred  and 
forty  three  fourth  grade  pupils  from  four  fourth  grade 
classes.  One  examiner  studied  two  fourth  grades  in  two 
different  schools  in  one  locality,  while  the  other 
studied  two  fourth  grade  classes  in  two  different  schools' 
in  another  locality.     The  towns  are  about  thirty  miles 
apart,  and  are  more  or  less  the  same  size  and  type, 
both  being  largely  residential. 

The  testing  period  began  the  first  part  of  January 
and  carried  through  to  the  first  part  of  March, 

This  study  is  "concerned  with  the  faulty  habits  anfl 

confusions  which  arise  in  fourth  grade  reading,  while 

gross  test  scores  and  individual  differences  may  be 

found  in  the  Masters  Thesis  bv  Phvllia  Adams. 
Td9  Ke  1 1  e .y7Ty~E77KU ch",'G . M ."7T e rman',  L  .M 

Test:'Form  V,  Grades  2-9  World  Book  Go. ,1929. 
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Chronolog  real  Age 

Figure  1,  page  13  shows  the  chronological  age  distri- 
bution of  the  two  localities  of  the  group  of  143  fourth 
grade  pupils  who  were  the  subjects  of  the  examination. 
These  life  ages  are  calculated  to  the  date  of  the  admin- 
istration of  the  individual  reading  tests  which  were  given 
during  January  and  February,  1938. 

The  chronological  age  range  is  from  8  years  5  months 
to  12  years  8  months,  a  range  of  4-  years  3  months.  The 
median  age  falls  at  nine  years  6  months,  showing  fairly 
normal  groups  in  age,  following  a  normal  curve  of  distri- 
bution with  a  little  off-side  at  the  upper  end  due  to  the 
presence  of  four  or  five  over  age  pupils. 
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Reading;  Grades 

Table  1,  page  15  gives  the  total  reading  errors  of 
the  143  fourth  grade  pupils  -  both  oral  and  silent  read- 
ing -  derived  from  Durrell's  Individual  Reading  Analysis 
Test,  Oral  Reading  Number  1  and  Silent  Reading  Number  3. 
The  oral  reading  ability  of  these  fourth  grade  pupils 
ranged  form  a  child  five  months  through  the  second  grade 
to  that  of  a  child  eight  months  through  the  sixth  grade 
with  the  median  about  two  months  through  the  fourth  grade . 

The  total  silent  reading  ability  of  these  same  143 
fourth  grade  pupils  ranged  from  a  child  eight  months 
through  the  second  grade  to  eight  months  through  the  fifth 
grade  with  a  median  of  about  four  years  five  months.  In 
comparison  with  oral  reading  grades,  the  oral  reading 
scores  fall  three  months  below  the  lowest  silent  reading 
score  and  goes  one  year  higher  than  the  highest  silent 
reading  score.     Inspite  of  this  fact  ,  however,  the  med- 
ian of  the  silent  reading  grade  is  three  months  higher 
than  the  median  of  the  oral  reading  grade. 

Figure  2  on  page  16  shows  the  comparison  of  the  oral 
residing  grades  between  the  fourth  grades  in  the  two  loc- 
alities.    The  oral  reading  ability  of  City  A  (solid  line) 
falls  between  a  child  two  months  through  the  third  grade 
to  a  child  two  months  through  the  sixth  grade, with  the 
median  falling  at  about  four  years  six  months. 
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Table  I.  Total  Reading  Grades  of  143  Fourth  Graders  in  Oral 
and  Silent  Reading  -  Durrell  Individual  Analysis 
Test . 


 ,  Nujibe  r__o_f  _  Pupils  

Grade  Oral  Reading        Silent  Reading 

6.8    2 

.5 

6.2 

5.8  4  11 

5.5  7  12 

5.2  21    /  1^19 

4.8  *■  11 

4.5  20  15 

4.2  20  26 

3.3  .  15  15 
3.5  20  14 
3.2  11  18 

2.8  1 

2.5  1 
2.2 

1.8 

1.5  1 
1.2 
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The  oral  reading  ability  of  City  B  (dotted  line) 
ranges  between  a  child  five  months  through  the  first  grade 
to  a  child  five  months  through  the  sixth  grade , indicating 
a  one  year  seven  months  difference  from  City  A  at  the 
lower  end,  and  a  three  months  difference  at  the  higher 
end  with  the  median  at  about  four  years  no  months,  a  six 
months  difference  lower  than  City  A, 

Figure  3  on  page  18  shows  the  comparison  of  the 
silent  reading  abilities  between  the  same . fourth  grades 
of  the  same  localities. 

In  City  A  the  silent  reading  range  lies  between  a 
child  two  months  through  the  third  grade  to  a  child  eight 
months  through  the  fifth  grade  with  a  median  of  about  five 
months  through  the  fourth  grade. 

In  City  B  the  silent  reading  ability  range  lies  be- 
tween a  child  five  months  through  the  first  grade  to  a 
child  five  months  through  the  fifth  grade,  with  the  med- 
ian falling  at  about  a  child  who  is  five  months  through 
the  third  grade.     This  indicates  that  City  B  falls  below 
City  A  one  year  three  months  at  the  lower  end,  and  three 
months  lower  at  the  higher  end,  with  City*  B's  median 
silent  reading  grade  being  one  year  lower  than  City  A. 
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Capacity  Grades 

The  total  capacity  range  of  the  whole  group  of  143 
fourth  grade  children  is  seen  on  table  11  on  page  20.  This 
table  indicates  a  range  between  a  child  nine  months  through 
the  first  grade  to  a  child  five  months  through  the  eighth 
grade,  a  total  range  of  six  years  six  months  with  the 
median  falling  at  about  fifth  grade  and  three  months. 
These  grades  were  derived  from  the  Durrell-Sullivan  Read- 
ing Capacity  Test. 

Achievement  Grades 

The  total  achievement  range  of  the  same  group  of 
143  fourth  grade  pupils  is  seen  on  table  111  on  page  21. 
The  achievement  range  lies  between  a  child  six  months 
through  the  second  grade  to  a  child  two  months  through 
the  eighth  grade,  a  total  range  of  five  years  six  months, 
a  years  difference  less  than  the  capacity  range  difference. 
The  median  achievement  grade  falls  at  about  five  months 
through  the  fifth  grade,  two  months  higher  than  the  cap- 
acity grade  median.     These  grade  scores  were  derived  from 
the  New  Stanford  Reading  Test. 

For  further  details  on  both  capacity  and  achievement 
grade  analysis,  refer  to  the  thesis  on  Individual  Dif- 
ferences in  Fourth  G-rade  Reading. 
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Table  II.  Total  Range  of  Capacity  Grades  of  14-3  pupils. 
Durrell-Sullivan  Capacity  Test. 


Grade  Number  of  Pupils 

8.1-8.5  .1 

7.6-8.0 

7.1-7.5  jygi 

6.6-7.0  4 

6.1-6.5  6 

5.6-6.0  19 

5.1-5.5  20 

4.6-5.0  25 

4.1-4.5  22 

3.6-4.0  21 

3.1-3.5  13 

2.5-3.0  g 


1,9-2.5 


Table  III.  Total  Range  of  Achievement  Grades  of  i43 

Fourth  Grade  Pupils  -  Hew  Stanford  Achievement 
Test 


Grade  Number  of  Pupils 

8.1-3,2  1 

7.6-6.0 

7.1-7.5  6 

6.6-7.0  5 

6.1-6.5  8 

5.6-6.0  25 

5.1-5.5  19 

4.6-5.0  27 

4.1-4.5  29 

3.6-4.0  19 

3.1-3.5  2 

2 


2.6-3.0 


CHAPTER  111 
Analysis  of  the  Data 
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Organ&zat  ion  of  the  Data 

The  data  is  assembled  under  two  main  headings: 
1.  Comparison  and  analysis  of  all  errors  in  reading  of 
two  fourth  grades  in  one  locality  with  all  errors  in  read- 
ing of  two  fourth  grades  in  another  locality  according  to 
the  List  of  Difficulties  from  the  Durrell  Reading  Analysis 
Test . 

2#  Analysis  of  the  total  most  predominant  reading  errors 
of  143  fourth  grade  pupils  according  to  the  same  test  as 
mentioned  above. 

1 .  Word  Mastery  Skills 

In  figure  4,  page  23  we  find  the  percental  com- 
parison of  errors  in  word  mastery  skills  between  City  A 
and  City  B.     This  graph  includes  errors  in  word  recog- 
nition and  word  analysis.  The  same  data  appears  in  tab- 
ular form  on  page  24,  table  IV.     In  City  A  76  pupils  were 
examined,  while  in  City  B  67  were  examined. 

At  the  outset  of  this  study  two  questions  were 
proposed: 

a.  What  are  the  reading  difficulties  in  fourth 
grade? 

b.  Are  the  errors  in  reading  about  the  same  in  all 
normal  fourth  grades? 

With  the  sampling  of  143  fourth  grade  pupils  from  four 
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Table  IV.  A  Percental  Comparison  of  Errors  In  Word  Mastery 
Skills  in  City  A  .  and  City  B. 


Word  Recognition.  Cities          A.  B. 

Low  sight  vocabulary.  19%  3Q' 

Will  not  try  difficult  words.  9%  11« 

Can  spell  but  not  pronounce  1J 

Ignores  word  endings.  15$  14? 

Guesses  at  word  from  general  form.  26$  61/ 


Word  Analysis . 

word  analysis  poor,  13%  20? 

Will  not  try  difficult  words,  2%  11°/ 

Has  no  method  of  word  analysis.  10% 
Sounds  aloud  by  single  letters. 

Unable  to  combine  sounds  into  words,  11$  49$ 

Looks  away  after  sounding.  10%  4$ 

Sounding  slow  or  inaccurate.  7$  34$ 

Silent  word  study  successful.  7% 

Silent  word  study  inadequate.  14$  5% 

Enunciates  badly  when  prompted.  7%  13f 

Names  of  letters  not  known.  1) 

Sounds  of  letters  not  known.  1) 

Blends  not  known.  4; 


Word  Skills  in  Oral  Reading. 

Low  sight  vocabulary.  1%  5°, 

Word  analysis  ability  inadequate.  15%  13% 

Errors  on  easier  words,  35%  58% 

Guesses  on  unknown  words.  10% 

Ignores  word  errors  17%  46$ 

Poor  enunciation  of  prompted  words.  11$  14$ 


-  4*S  « 

YisiasM  MoW  al  bioti!  to  noaiiaqraoD  iBinaoie'I  A  .VI  sldsT 


.a               .A  aei JI C                                .  no  iilrrsc  09     Mo  a 

^ei  .yusIucfBoofsr  iris,!  a  wo  J 

Jtfl              ^  .  eMow  iluollllf)  yiJ  ion  HJtw 

^-C  eonuonoiq  ion  ii/d  Ilaqe  nsO 

^1               ^51  .  agniMs  Mow  e  a  to  03 1 

^13               ^dS  .flraol  l£iBnd3  moil  blow  is  aaaasjjO 


WS  #looq  el avians  Mow 

^11              ^£  .aMcw  iluonilo  yii  ion  II1W 

^01  . alavlans  Mow  lo  Lon'iem  on  a£H 

. aiDiiel  ©Ignis  vtf  buoLs  aonuoS 

S^II  .  aMow  oinl  sonuoa  enlcfcioo  oi  9lcfjsnU 

^4                5^01  .  gnlMuoa  leila  ^bwb  ajfooJL 

S^T  .  9iB"iuooBnx  io  wols  gniMuoS 

^Y  .  luleaaooire  \tuie  Mow  inaliS 

^c?  .  9isup9Mnl  y^^e  Mow  inelie 

Jfel  .Jbeiqmoiq  n9riw  esislonjjnS 

^1  .nwon:4  ion  ai9iiel  Jo  b  9m  all 

^1  ,nwon?I  ion  eteiiel  lo  aJbnjjo6 

. nwontf  ion  a  Ma  13 


al  ellijtS 


^5                 5§|  .Y^bIjjcTboov  irigia  woJ 

SfEI              S^cl  .  9ijsup5bjsni  ^iilld,?  alevlene  Mov; 

^8c              ^c?£  .aMow  isIbbs  no  aioiia 

^01  .BJhow  nwontfnjj  no  aaaaauC 

^YI  a  10  lie  Mow  a  9  long  I 

^11  .  aMow  Miqmoiq  1o  noi  iaionunt?  tcoo-T 


-  25  - 


fourth  grade  classes  and  four  different  schools,  repre- 
senting two  Massachusetts  towns,  very  similar  in  type  and 
size,  it  is  believed  that  the  data  mav  be  considered  rel- 
atively important  in  the  study  and  analysis  of  fourth  grade 
reading  difficulties. 

It  will  be  noticed  on  figure  4  that  weaknesses  in  low 
sight  vocabulary  and  guessing  at  words  from  the  general 
form  is  common  to  both  localities.    Also  City  B  shows  two 
other  weaknesses  in  inability  to  combine  words  into  sounds, 
and  sounding  slowly  or  inaccurately  which  are  relatively 
unimportant  in  City  A.     Thus  City  B  has  two  more  main  word 
mastery  difficulties  than  City  A. 

$)n  figure  5,  page  26  is  a  continuation  of  figure  4 
concerning  word  mastery  sfills,  specifically  being  a  com- 
arison  of  word  skills  in  oral  reading.     Here  there  appears 
to  be  one  similar  weakness  in  errors  on  easier  words.  Also 
in  City  B  the  ignoring  of  word  errors  is  in  predominance, 
while  it  is  comparatively  unimportant  in  City  A. 

2 .  Oral  Reading 

The  comparison  of  oral  reading  difficulties  are 
found  on  figure  six,  page  27  and  on  table  V,  page  28.  Look- 
ing at  figure  6  we  find  approximately  similar  weaknesses 
in  the  two  cities  in  inadequate  phrasing  and  monotonous 
tone.    City  A  shows  an  added  number  of  errors  in  poor 
enunciation  in  all  reading,  and  an  extremely  high  error 
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Table  V.  Percental  Comparison  of  Oral  Reading  Errors  in 
City  A  and  City  B. 


Cities 

A. 

j. 

Phrase  Reading. 

Word  by  word  reading 

iSJ/o 

0% 

Inadequate  phrasing 

ddr/o 

Incorrect  phrasing 

3% 

11% 

Eye-voice  span  too  short 

3% 

16% 

Voice,  Enunciation,  Expression. 

Strained,  high  pitched  voice 

6% 

31% 

Monotonous  tone 

lk% 

M% 

Volume  too  loud 

6% 

1% 

Volume  too  soft 

10% 

Poor  enunciation  in  all  reading 

25% 

2% 

Poor  enunciation     of  difficult  words 

6% 

26% 

Ignores  punctuation 

11% 

2% 

Habitual  repetition  of  words 

11% 

\h% 

Habitual  addition  of  words 

36% 

20% 

Omits  words 

14# 

u% 

Marked  Insecurity  evident 

11% 

19% 

- 

nl  3ni6«9H  LsnO  lo  noaiieqmoD  LBinscisI  .  V  elosT 
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rate  in  the  habitual  repetition  of  words .     On  the  other 
hand,  City  5  has  many  more  errors  in  poor  pnunciation  of 
difficult  words  than  City  A. 

3  #  Silent  Reading 

In  looking  at  figure  7,  page  30,'  and  table  VI  on 
page  31,  we  find  the  comparison  of  silent  reading  errors. 
Here  the  two  main  weaknesses  appear  about  the  same,  those 
being  constant  lip  movements  and  occasional  lip  movements, 
two  difficulties  which  should  be  comparatively  easy  to 
correct,  as  lip  movements  are  mechanical  motions  connected 
with  the  eye  motion.    And  if  the  child  can  be  taught  to 
read  and  sound  silently  -  sound  and  sight  both  coordinating 
simultaneously  in  the  brain  -  the  lip  movements  would  be 
corrected . 

In  both  cities,  also,  whispering  predominates,  a 
logical  development  of  lip  movements. 

City  B  also  shows  weakness  in  low  rate  of  silent 
reading  in  comparison  with  City  A. 

4.  Oral  and  Written  Recall 

Figures  8  and  9  on  page  32  and  table  VII  on  page 
33,  show  the  comparison  of  errors  in  oral  and  written  re- 
call . 

Figure  8,  oral  recall,  shows  that  City  A  has  high 
error  percent s  in  scanty  unaided  recall,   in  inaccurate 
memories  and  guesses,  in  recalling  details  badly  on  cues- 
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Table  VI.  Percental  Comparison  of  Errors  in  Silent 
Reading  of  City  A  and  City  E. 


Cities        A.  Bo 

Mechanics . 


Low  rate  of  silent  reading 

2% 

lh% 

High  rate  at  expense  of  mastery 

1% 

k% 

Lip  movements-  constant 

31% 

V\% 

Lip  Movements-  occasional 

28% 

12% 

Khifcpering-  constant 

3% 

25% 

Whispering  -  occasional 

lk% 

25% 

Lacks  persistence  in  hard  material 

2% 

Marked  insecurity 

1% 

Poor  attention  necessitates  rereading 

11% 

13% 
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Table  VII.  Percental  Comparison  of  Errors  In  Oral  and 
Written  Recall  of  City  A  and  City  B. 


Oral  Recall  Cities        A  B 

Unaided  recall  scanty  36$  11% 

Poorly  organized  recall  53$  56$ 

Inaccurate  memories  and  guesses  26%  11% 

Response  labored  and  slow  6%  40$ 

Avoids  use  of  new  words  in  recall  3$  25% 

Recalls  details  badly  on  questi.  ons  38$  11% 

Very  scanty  recall  on  hard  material  43$  23$ 

Written  R_e call 

Unaided  recall  scanty  36$  25$ 

Poorly  organized  recall  14$  14$ 

Inaccurate  memories  and  guesses  19$  13$ 
Advoids  uses  of  new  words  in  recall 

Laborious  writing  17$  26$ 

Spelling  difficulty  impedes  recall  26$  50$ 


baa  XsiO  al  8ioT~i2  1o  nosXi ^qrrco 0  Xsitfis uis^  .IIV  sXo'bT 

3  A        asLSl 0  XXbp9H  IgtO 

^XX  ovS**"  XXao9i  os.blBnU 

^dc?  ^£2  XXeoei  bssinegio  y-C**00^ 

3^XX  S^dS  89889jjg  Jbrre  neiiouiaxn  gJfiiuooBrtl 

5^04  woXe  bciB  beic<3&L  9enoqe9H 

^ajr  XXbo91  at  e Mow  wsrr  to  seu  aoiovA 

S^YX  sno  ±)"88jjp  no  \lbBd  eXiBJ9o  eXXsosH 

3?££  SjC^  Ib 1 19 Jam  Jbiari  no  XXbo91  Y^^soa  ^ieV 

XXao  sF  get  SI iW 

xSnaos  XXao9i  babt&riU 
3^1        ^41  XXbo91  bgsXnsgio  ^XiooS 

^CX  ^QI  88889JJ3    tOM    39ll0fl!9ffl  9JBlJJ00BnI 

XXsoai  ni  efiiow  w9n  1c  88 su  aMovfiA 
^dS        3?YX  gniJliv7  suoliodaj 

$0?  XXaosi  3  9jj9qmi  'zSIuotttlb  gnlXX9qc 


-  34  - 


tions,  and  very  scanty  recall  on  hard  material,  while 
City  B  shows  weaknesses  in  slow  and  labored  response,  and 
avoiding  use  of  new  words  in  recall.    Both  cities  appeal1 
to  "be  approximately  equally  weak  in  poorly  organized  re- 
call , 

In  figure  9  on  page  32  we  find  that  both  cities  are 
weak  in  scanty  written  recall,  laborious  writing,  and 
spelling  interfering  with  recall,  while  City  A  has  more 
of  a  percentage  of  inaccurate  memories  and  guesses  than 
City  B.     It  is  interesting  to  ::Ote  here  that  written  re- 
call errors  are  more  consistently  similar  in  the  two 
cities  than  are  oral  recall  errors. 

5 •  General  Reading  Habits 

Figure  10  on  page  35 »  and  table  VIII  on  page  36 
shows  the  comparison  of  general  reading  habits. 

In  figure  10  we  see  that  both  cities  are  weak  in 
the- number  of  pupils  who  have  head  movements  either  slight 
or  marked.     City  A  children  tend  strongly  to  frown  and  to 
show  signs  of  tenseness,  while  City  B  children  are  rel- 
atively weak  in  holding  the  book  too  close  or  incorrectly, 
and  also  frowning  and  tenseness, 

6 ,  Spelling 

The  comparison  of  spelling  errors  we  find  on  fig- 
ure 11  on  page  37  and  table  IX  on  page  38.     It  is  inter- 
esting to  note  that  the  errors  run  almost  parallel,  but 
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Table  VIII.  Percental  Comparison  of  Errors  In  General 
Reading  Habits  of  City  A  and  City  B. 


Cities 

A 

B 

Head  movements 

68% 

56% 

Loses  place  easily 

2% 

2% 

Holds  book  too  close  or  incorrectly 

1% 

20% 

Frowns  and  shows  signs  of  tenseness 

59% 

25% 

Poor  posture 

2% 

Effort  and  attention  low 

2% 

Easily  distracted 

9% 

1% 

Lacks  aggressiveness  in  attack 

6% 

lh% 

Shows  aversion  to  reading 
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Table  IX  .  Percental  Comparison  of  Spelling-  Errors  of 
City  A  and  City  B. 


Cities 


Omits  sounds 


A. 

14# 


B. 


Adds  sounds 


26% 


19% 


Incorrect  phonetically 


32% 


25% 


Correct  phonetically  but  incorrect 
on  non-phonetic  word  ele merits 


19% 


28% 


-8c  - 


.9  ^JiO  bns  A 


S^I  efcm/oa  aJIraO 

^QX  ^dS  eSnjjoa  8  5b A 

ylleoi tfenoriq  Jo9-irfoonI 

Josnoonl  .tucf  ^Xlaol  S 9nor(q  JostioO 
^QX  Bitaefflale  Irrow  oltfsrrarlq-non  no 


with  City  A  showing  more  weakness  In  adding  sounds,  and 
phonetically  incorrect,  while  City  B  shows  more  errors  in 
words  that  are  correct  phonetically,  but  incorrect  on  non- 
phonetic  word  elements. 

In  referring  hack  to  figures  4,5,6,7,8,9,10,11,  it  ap- 
pears that  Citv  A  has  relatively  fewer  errors  than  City 
B  in  Word  Mastery  Skills,  Oral  Reading,  and  Silent  Read- 
ing,    but  City  B  appears  to  balance  this  by  less  frequent 
errors  than  City  A  in  Oral  and  Written  Recall,  General 
Reading  Habits,  and  Spelling.     'What  the  reason  for  this 
difference  is  can  only  be  an  assumption  that  there  is  a 
different  emphasis  by  the  teachers  in  the  two  cities  on 
the  various  reading  and  writing  skills. 
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Total  Reading  Errors  , 

1 .  ,Vord  Mastery  Skills 

On  table  X  on  page  4l  we  see  the  total  number  of 
reading  errors  of  143  fourth  grade  pupils  in  the  word 
mastery  skills  including  word  recognition,  word  analysis, 
and  word  skills  in  oral  reading. 

By  studying  the  table  carefully  we  find  that  the 
most  frequent  number  of  pupils  making  errors  in  word  mast- 
ery skills  are  weak  in  low  sight  vocabulary,  guessing  at 
the  word  from  general  form,  inability  to  combine  words 
into  sounds,  sounding  slow  or  inaccurate,  errors  on  easier 
words,  and  the  ignoring  of  word  errors.     These  six  im- 
portant elements  in  reading  which  are  the  main  stumbling 
blocks,  seem  to  indicate  a  general  lack  of  the  knowledge 
of  the  initial  steps  to  reading,  those  being  the  recog- 
nition of  sounds  of  letters  and  blends. 

On  figure  12,  page  42  are  listed  the  total 
oercentages  of  the  whole  group  of  14-3  pupils  making  each 
type  of  error.     It  may  be  observed  that  28%  of  the  whole 
group  are  weak  in  sight  vocabularies,  A-2%  •  of  the  prom 
make  guesses  at  the  word  from  general  form,  29%  are  un- 
able to  combine  sounds  into  words,  20$  sound  words  slow- 
ly or  inaccurately,  46;^  make  errors  on  easier  words,  and 
30%  ignore  word  errors. 
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Table  X.    The  Total  Percentages  of  the  Errors  in  Word 
Mastery  Skills  of  143  Fourth  Grade  Pupils. 


Word  Recognit  ion 


Low  sight  vocabulary  28% 

Will  not  try  difficult  words  10% 

Can  spell  but  not  pronounce  1% 

Ignores  word  endings  15% 

Guesses  at  word  from  general  form  ^2% 

7/ord  Analysis. 


Word  analysis  poor  16% 

Will  not  try  difficult  words  6% 

Has  no  method  of  word  analysis  kj>% 

Sounds  aloud  by  single  letters  2  % 

Unable  to  combine  words  from  sounds  29% 

Looks  away  after  sounding  7% 

Sounding  slow  or  inaccurate  20%, 

Silent  word  study  successful  4^ 

Silent  word  study  inadequate  10% 

Enunciates  badly  when  prompted  10% 

Names  of  letters  not  known  1% 

Sounds  of  letters  not  known  1% 

Blends  not  known  2%> 

Word  Skills  in  Oral  Reading 


Low  sight  vocabulary  ~5% 

Word  analysis  ability  inadequate  lk% 

Errors  on  easier  words  46^ 

Guesses  at  unknown  words  5% 

Ignores  word  errors  30% 

Poor  enunciation  of  prompted  words  1J>% 
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2.  Total  Oral  Reading  Errors 

The  tabulation  of  the  total  oral  reading  errors 
of  the  143  pupils  is  seen  on  table  XI,  page  44.  The  most 
frequent  number  of  pupils  making  errors  are  found  to  be  on 
inadequate  phrasing,  monotonous  tone  of  voice,  habitual 
repetition  of  words,  and  habitual  addition  of  words.  These 
errors  would  seem  to  indicate  ,in  general,  the  eye-voice 
span  being  too  short,  or  perhaps  the  presence  of  eye  de- 
fects.    The  percentage  of  the  children  making  these  most 
frequent  errors  are: 33^  of  the  whole  group  have  inadequate 
phrasing,  27%  have  monotonous  voices  (perhaps  showing  a 
lack  of  comprehension),  44$  habitually  repeat  words,  and 
29%,  habitually  add  words. 

3 .  Total  Silent  Read ing  Errors 

On  table  XII,  page  45  are  recorded  the  total 
number  of  silent  reading  errors.     The  largest  number  of 
pupils  have  difficulty  in  lip  movements  and  whispering 
which  would  seem  to  rneaa  a  general  weakness  in  the  ability 
to  visualize  sound  at  the  time  of  seeing  the  word.  This 
means  that  the  child  must  pronounce  the  word  aloud  in  order 
for  him  to  comprehend  its  full  meaning.    Good  silent  read- 
ing, it  seems,  should  coordinate  the  sound  and  appearance 
of  a  letter,  blend,  or  word  at  the  same  time  in  the  read- 
ers brain.      Figure  12  shows  that  65%  of  the  143  pupils 
have  lip  movements  and  33$  whisper. 
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Table  XI.  The  Total  Percentages  of  the  Errors  in  Oral 
Reading. 


Phrase  Reading 


Word  by  word  reading  8% 

Inadequate  phrasing  33% 

Incorrect  phrasing  7% 

Eye-vcice  span  too  short  9% 

Voice,  Enunciat ion ,  Expression 

Strained,  Jiigh-pitched  voice  1Q% 

Monotonous  tone  27% 

Volume  too  loud  6% 

Volume  too  soft  4^ 

Poor  enunciation  in  all  reading  16% 

Poor  enunciation  of  difficulty  words  16% 

Ignores  punctuation  7% 

Habitual  repetition  of  words  44^ 

Habitual  addition  of  words  29% 

Cmits  words  lk% 

Marked  Insecurity  evident  15% 
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Table  XII.  The  Total  Percentages  of  the  Errors  in 
Silent  Reading. 

Mechanics 


Low  rate  of  silent  reading  5% 

High  rate  at  expense  of  mastery  6% 

Lip  movements-  constant  65^ 
Lip  Movements-  occasional 

Whispering-constant  33^ 
Whisper ing- occasional 

Lacks  persistence  in  hard  material  1% 

Marked  insecurity  11% 

Poor  attention  necessitates  rereading  12% 
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.2ai&B9ci  JrreXiS 
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4-  •  Total  Errors  in  Oral  and.  Written  Recall 

Table  XIII  on  page  47  shows  the  total  number  of 
pupils  making  the  various  errors  in  oral  and  writ: en  re- 
call . 

Under  oral  recall,  poorly  organized  recall,  recalls 
details  badly  on  Questions,  and  very  scanty  recall  on  hard 

material  appear  to  be  the  predominating  weaknesses.  These 
three  most  frequent  errors  would  seem  to  indicate  a  lack  of 
visualization  of  the  material  read,  with  the  assumption 
that  a  large  part  of  the  effort  was  spent  on  the  reading 
of  the  words  leaving  little  room  for  organization  or  vis- 
ualization of  the  material.     These  weaknesses , too ,  may 
largely  be  due  to  word-by-word  reading  in  which  case  the 
material  would  be  too  greatly  broken  up  to  have  any  mean- 
ing. 

Figure  12  shows  that -55$  of  the  children  have  poorly 
organized  recall,  28$  recall  details  badly  on  questions, 
and  34$  have  very  scanty  recall  on  hard  material. 

Under  written  recall,  scanty  unaided  recall , labor- 
ious writing,  and  spelling  difficult^/-  impedes  recall  are 
the  items  showing  the  most  frequent  errors.  These  weak- 
nesses seem  to  indicate  the  linabiltiy  to  transfer  the 
visualized  memories  into  writing,  due  largely,  it  seems, 
to  a  lack  of  knowledge  of  spelling.     In  written  recall 
we  find  that  31$  of  the  pupils  have  scanty  unaided  recall, 
21$  are  laborious  writers,  and  37$  have  spelling  dif- 
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Table  XIII.  The  Total  Percentages  of  Errors  in  Oral 
and  Written  Recall. 


Oral  Recall 


Unaided  recall  scanty  15% 

Poorly  organized  recall  55% 

Inaccurate  memories  and  guesses  ig% 

Response  labored  and  slow  22$ 

Avoids  use  of  new  words  in  recall  13% 

Recalls  details  badly  on  questions  28% 

Very  scanty  recall  on  hard  material  JA% 

Written  Recall 

Unaided  recall  scanty  31% 

Poorly  organized  recall  14$ 

Inaccurate  memories  and  guesses  16% 
Avoids  use  of  new  words  in  recall 

Laborious  writing  21% 

Spelling  difficulty  impeded  recall  37% 
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flculties  which  impede  recall. 

5.  Total  Errors  In  Genera  1  Reading  Habit 3 

Table  XIV  on  page  4-9  shows  the  total  errors  in 
general  reading  habits.     :iead  movements,  and  frowning 
with  signs  of  tenseness  appear  to  be  the  chief  difficul- 
ties.    It  would  seem  that  head  rnovements  indicate  sub- 
stitution of  head  motion  for  eye  motion  and  a  tendency  to 
read  a  word  at  a  t&me.     Frowning  and  tenseness  usually 
indicate  a  lack  of  security  in  the  ability  to  read  cor- 
rectly.   Head  rnovements  show  a  percentage  of  62,  while 
frowning  and  tenseness  is  of  the  whole  group. 

6  •  Total  Errors  in  Spelling 

On  table  XV  on  page  50  we  find  the  total  errors 
in  spelling.     Omitting  sounds,  phonetically  incorrect, 
and  incorrect  on  non-phonetic  word  elements,  appear  as 
the  chief  difficulties,  and  speak  for  themselves.  Spel- 
ling is  a  mechanical  process,  a  knowledge  of  which  is 
gained  through  intensive  eye  and  ear  training  with  con- 
stant repetition.     Looking  at  figure  12  again  we  see 
that  2J>%  of  the  group  add  sounds,  22^  have  no  knowledge 
of  Phonetics,  and  23%  spell  incorrectly  on  non-phonetic 
word  elements . 

It  should  here  be  understood  that  the  previous  sec- 
tion of  this  chapter  has  dealt  only  with  the  predomin- 
ating reading  difficulties.    However,  the  other  items 
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Table  XIV.  The  Total  Percentages  of  the  Errors  in 
General  Reading  Habits. 


Head  movements 

62% 

Loses  place  easily 

2% 

Holds  book  too  close  or  incorrectly 

10% 

Frowns  and  shows  signs  of  tenseness 

43^ 

Poor  posture 

1% 

Effort  and  attention  low 

1% 

Easily  distracted 

43£ 

Lacks  aggressiveness  in  attack 

10% 

Shows  aversion  to  reading 

1% 
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Table  XV.  The  Total  Percentages  of  the  Errors  in 
Spelling. 


Omits  sounds  l4# 
Adds  sounds  2"% 
Incorrect  phonetically  29^ 


Correct  phonetically  but  incorrect 
on  non-phonetic  word  elements. 


grrl  II  9q  2 
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not  specifically  mentioned  in  the  body  of  this  study 
are  listed  on  the  tables  along  with  the  percentage  of 
th&&r  frequency  in  appearance.    All  are  indications  of 
some  childs  reading  problems  and  should  not  be  over- 
looked. 
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Summary  and  Conclusions 

The  purpose  of  this  study: 

To  discover  through  intensive  individual  an- 
a-lysis, the  frequency  of  the  various  types  of  errors, 
confusions , and  faulty  habits  in  fourth  grade  reading. 
Procedure : 

The  Durrell  Analysis  of  Reading  Difficulty 
was  used  as  the  "basis  for  this  study.    However,  the 
Durrell-S&llivan  Capacity  Test,  and  the  New  Stanford 
Achievement  Test  were  also  given  to  the  same  143  fourth 
grade  children.     The  resultant  data  were  analyzed  for 
total  capacity  and  achievement  grades,  for  the  compari- 
son of  reading  errors  of  one  locality  with  another,  for 
total  reading  errors  of  all  the  14]5  fourth  grade  pupils, 
and  a  demonstration  of  the  predominant  weaknesses  in 
fourth  grade  reading. 

Summary  of  findings: 

For  the  total  number  of  reading  errors  in 
the  order  of  their  frequence;-,   see  the  tables  on  pages 
53,  54,  and  55. 
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Total  Fourth  Grade  Reading  Errors  in 
Order  of  their  Frequency. 


1.  Word  Mastery  Skills 


Word  rec opnit ion 

G-uesses  at  word  from  general  form  61 

Low  sight  vocabulary  41 

Ignores  word  endings  22 

Will  not  try  difficult  words  15 

Can  spell  but  not  pronounce  1 

Word  analys  is 

Has  no  method  of  word  analysis  68 

Unable  to  combine  sounds  into  words  42 

Sounding  slow  or  inaccurate  29 

Word  analysis  poor  24 

Silent  word  study  inadequate  15 

Enunciates  badly  when  prompted  15 

Looks  away  after  sounding  11 

Will  not  try  difficult  words  1C 

Silent  word  study  successful  6 

Sounds  aloud  by  single  letters  4 

Blends  not  known  3 

Names  of  letters  not  known  1 

Sounds  of  letters  not  known  1 

Word  skills  in  oral  reading 

Errors  on  easier  words  66 

Ignores  word  errors  44 

Word  analysis  ability  inadequate  21 

Poor  enunciation  of  prompted  words  19 

G-uesses  at  unknown  words  8 

Low  sight  vocabulary  5 

2. Oral  Reading 

Phrase  reading 

Inadequate  phrasing  48 

Eye-voice  span  too  short  14 

Word-by-word  reading  12 

Incorrect  phrasing  11 
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Errors  in  Order  of  Frequency  (con't) 


Voice,  Enunclat ion,  Expression. 

Habitual  repetition  of  words  64 

Habitual  addition  of  words  42 

Monotonous  tone  39 

Strained,  high  pitched  voice  26 

Poor  enunciation  in  all  reading  24 

Poor  enunciation  of  difficult  words  23 

Marked  insecutiry  evident  22 

Omits  words  21 

Ignores  punctuation  11 

Volume  too  loud  10 

Volume  too  soft  7 

4.  Silent  gliding 

Lip  movements  93 

Whispering  48 

Poor  attention  necessitates  rereading  18 

Marked  insecurity  16 

Low  rate  of  silent  reading  12 

High  rate  at  expense  of  mastery  9 

Lacks  persistence  in  hard  material  2 

5.  Recall 
Oral  recall 

Poorly    organized  recall  79 

Very  scanty  recall  on  hard  matreial  49 

Recalls  material  badly  on  questions  41 

Response  labored  and  slow  32 

Inaccurate  memories  and  guesses  28 

Unaided  recall  scanty  26 

Avoids  use  of  new  words  in  recall  20 

Written  recall 

Spelling  difficulty  ippedes  recall  54 

Unaided  recall  scanty  45 

Laborious  writing  31 

Inaccurate  memories  and  guesses  24 

Poorly  organized  recall  21 

6.  General  Read  ing  Habits 

Head  movements  90 

Frowns  and  shows  signs  of  tenseness  62 

Holds  book  too  close  or  incorrectly  15 

Lacks  aggressiveness  in  attack  15 

Easily  distracted  8 

Loses  place  easily  4 

Poor  posture  2 

Effort  and  attention  low  2 

Shows  aversion  to  reading  1 
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Errors  in  Order  of  their  Frequency  (con't) 


7.  Spelling 

Incorrect  phonetically  42 
Correct  phonetically  "but  incorrect 

on  non-phonetic  word  elements  34 

Adds  sounds  33 

Omits  sounds  21 


tfoenconl 
!q  Jos-noD 
m'q-ncn  no 
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Durrell  Anal.  Reading  Difficulty 


CHECK  LIST  OF  DIFFICULTIES 


Background  Skills 

 Hearing  vocabulary  poor 

 Hearing  comprehension  poor 

from  Durrell-Sullivan 
Reading  Capacity  Test 

 Faulty  voice  or  speech  habits 

from  observation  of  conversation 

Word  Mastery  Skills 

Word  recognition   Page  10 

 Low  sight  vocabulary 

 Will  not  try  difficult  words 

 Can  spell  but  not  pronounce 

 Ignores  word  endings 

 Guesses  at  word  from  general  form 

Word  analysis   Page  10 

 Word-analysis  ability  poor 

 Will  not  try  difficult  words 

 Has  no  method  of  word  analysis 

 Sounds    aloud    by:    single   letters  — 

blends  — -  syllables 

 Unable  to  combine  sounds  into  words 

 Looks  away  from  word  after  sounding 

 Sounding  slow  or  inaccurate 

 Spells  words  ;  successful  —  inadequate 

 Silent  word  study;  successful  —  inade- 
quate 

 Enunciates  badly  when  prompted 

 Systematic  errors  (See  tabulation) 

 Names  of  letters  not  known 

 Sounds  of  letters  not  known 

 Blends  not  known 

Word  skills  in  oral  reading   Page  5 

 Low  sight  vocabulary 

 Word-analysis  ability  inadequate 

 Errors  on  easier  words 

 Guesses  at  unknown  words  from  context 

 Ignores  word  errors  and  reads  on 

  Poor  enunciation  of  prompted  words 

Word  skills  in  silent  reading .  From  informal  tests 

 Ignores  difficult  words 

 Derives  no  word  meanings  from  context 

Oral  Reading 

Phrase  reading   Page  5 

 Word-by-word  reading 

 Inadequate  phrasing 

 Incorrect  phrasing 

 Eye-voice  span  too  short 


Oral  Reading  {Cont'd) 

Voice,  enunciation,  expression   Page  5 

 Strained,  high-pitched  voice 

 Monotonous  tone 

 Volume  too  loud 

 Volume  too  soft 

 Poor  enunciation  in  all  reading 

 Poor  enunciation  of  difficult  words 

 Ignores  punctuation 

 Habitual  repetition  of  words 

 Habitual  addition  of  words 

 Omits  words 

 Marked  insecurity  evident 

Comprehension   Page  5  or  7 

 In  easy  material 

 In  difficult  material 

General  Reading  Habits   Page  G 

 Head  movements;  marked  —  slight 

 Loses  place  easily 

 .  Uses  finger  or  pointer 

 Holds  book  too  close  or  incorrectly 

 Frowns  and  shows  signs  of  tenseness 

 Poor  posture 

 Effort  and  attention  low 

 Easily  distracted 

 Lacks  aggressiveness  in  attack 

 Shows  aversion  to  reading 

Silent  Reading   Page  8 

Mechanics 

 Low  rate  of  silent  reading 

 High  rate  at  the  expense  of  mastery 

 Lip  movements  ;  constant  —  occasional 

 Whispering ;  constant  —  occasional 

 Lacks  persistence  in  hard  material 

 Marked  insecurity  evident 

 Poor  attention  necessitates  rereading 

Comprehension 

  In  easy  material 

 In  hard  material 

Eye  movements 

 Too  many  per  line 

 Irregular  pauses 

 Regressive  movements 

Comparison  with  oral  reading 

Speed  :   Higher  Same  Lower 

Recall :   Better  Same  Poorer 

Security:  _  Better  Same  Poorer 

[  *  ] 


Recall 

Oral  recall   Pages  6  and  8* 

__  Unaided  recall  scanty 

.  Poorly  organized  recall 

 Inaccurate  memories  and  guesses 

 Response  labored  and  slow 

 Avoids  use  of  new  words  in  recall 

 Recalls  details  badly  on  questions 

 Very  scanty  recall  on  hard  material 


Written  recall   Page  12 

 Unaided  recall  scanty 

 Poorly  organized  recall 

 Inaccurate  memories  and  guesses 

 Avoids  use  of  new  words  in  recall 

 Laborious  writing 

 Spelling  difficulty  impedes  recall 


Study  Skills   From  informal  tests 

Thorough  reading  skills 

 Organization  and  evaluation 

 Reading  for  details 

 Outlining  and  summarizing 

Speeded  reading  skills 

 Locating  information 

 Scanning 

Associational  reading 

Use  of  dictionary  and  reference  materials 

Spelling   Page  12 

 Omits  sounds  or  syllables 

 Adds  sounds  or  syllables 

 Incorrect  phonetic  spelling 

 Correct  phonetic  spelling  but  incorrect 

on  non-phonetic  word  elements 
 Slow  handwriting 

Writing   Page  12 

 Speed  too  low 

  Poor  letter  formation 

 Poor  position  of  hand,  pencil,  paper,  etc. 

 Irregular  height 

 Irregular  spacing 

 Irregular  slant 

*  Double  check  this  list,  using  a  check  W)  for 
difficulties  in  Oral  Recall  from  Oral  Reading 
(page  6)  and  a  cross  (X)  for  difficulties  in  Oral 
Recall  from  Silent  Reading  (page  8). 
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SCHOOL  RECORD 

Age  at  school  entrance   Onset  of  difficulty  

First-grade  absences   Schools  attended  

Recent  absences   Reading  method  used  

School  report  (or  classroom  visit):  Poor  discipline  

Discouraged  


MEDICAL  RECORD 

Latest  examination  of  eyes  by  

Clinic  examination  suggests  : 

Nearsighted   Farsighted  

Astigmatism   Coordination  difficulty 

Hearing   Auditory  discrimination  

Pertinent  medical  history  :  Source  


PSYCHOLOGICAL  FACTORS  — HOME  HISTORY:  Source 

Other  siblings  —  where  in  school  ? 

Handedness  change 

Emotional  reactions 

Special  interests 

Tutoring  possibilities 

Previous  tutoring 


REMEDIAL  PLANS  (Individual  tutoring —  small  group  work  —  remedial  class) 

1.  Level  of  reading  materials 

2.  Motivation  type  —  interests 

3.  Word  work 

Word  analysis  —  level,  type 
Immediate  recognition 
Phrase  work 

4.  Oral  reading  plans 

Mechanics 
Comprehension 

5.  Silent  reading  plans 

Mechanics 
Comprehension 

6.  Study  skills 

Thoroughness 

Flexibility 

Association 

[  3  1 
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ORAL  READING 

Instructions.    Make  a  record  of  time,  errors,  phrasing,  and  comprehension  according  to  the  directions  in 
the  manual. 

1.  Time   Number  of  Reading  Errors  

Muff    is     a     little     yellow  kitten. 

She     drinks  milk. 

She     sleeps     on     a  chair. 

She    does     not    like    to    get  wet. 

  1.  What  color  was  the  kitten  ? 

 2.  What  does  she  drink  ? 

 3.  Where  does  she  sleep  ? 

 4.  Why  doesn't  Muff  like  to  go  out  on  rainy  days  ? 

2.  Time   Number  of  Reading  Errors  

A     little      black     dog     ran      away     from     home.  He 

played  with  two  big  dogs.  They  ran  away  from 
him.  It  began  to  rain.  He  went  under  a  tree. 
He  wanted  to  go  home,  but  he  did  not  know  the 
way.  He  saw  a  boy  he  knew.  The  boy  took 
him  home. 

 1.  Who  ran  away  from  home  ? 

 .  2.  How  many  other  dogs  did  he  play  with  ? 

 3.  Why  did  the  dog  go  under  the  tree  ? 

 4.  What  did  the  dog  want  then  ? 

 5.  Whom  did  he  see  ? 

 6.  How  did  he  get  home  ? 

3.  Time   Number  of  Reading  Errors  

Six    boys    put    up    a    tent    by    the    side    of    the  river. 

They  took  things  to  eat  with  them.  When  the 
sun  went  down,  they  went  into  the  tent  to  sleep. 
In  the  night,  a  cow  came  and  began  to  eat  grass 
around  the  tent.  The  boys  were  afraid.  They 
thought    it     was     a  bear. 

 1.  How  many  boys  went  camping  ? 

 2.  Where  did  they  put  up  their  tent  ? 

 3.  What  did  they  take  with  them  besides  their  tent  ? 

 4.  What  did  the  boys  do  when  the  sun  went  down  ? 

 5.  What  came  around  their  tent  in  the  night  ? 

 6.  What  was  the  cow  doing  ? 

 7.  What  did  the  boys  think  the  cow  was  ? 


TIME  AND  ERROR  RECORD 


Para- 
graph 
No. 

No.  of  Errors 

Reading  Time1  in  Grade 

1 

2 

3 

4 

5 

6 

Reading 

Compre. 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

1 

50   38  30 

27    20  15 

2 

90    75  60 

55   41  30 

3 

65    50  40 

35    25  20 

4 

70   40  32 

30   27  24 

5 

70   50  42 

40   35  30 

27    25  22 

6 

90    75  65 

60    55  52 

45    40  32 

7 

80    72  65 

60    55  42 

8 

90    65  50 

1  In  seconds. 


4.  Time   Number  of  Reading  Errors  

Henry     goes     to     a     large     lake     in     summer.  Last 

summer,     a      motorboat     sank     near     his      house.  The 

boat      had     ten      men      on     it.         The      man     who  was 

running     the      boat      brought     it      very     close     to  the 

shore  when  the  water  was  low.  He  hit  a  big 
rock    under    water.        It    made    a    hole    in    the  bottom 

of  the  boat.  The  water  came  in  very  fast.  All 
of    the     men     swam     to  shore. 

 1.  Where  does  Henry  go  in  summer? 

 2.  What  happened  near  his  house  ? 

 3.  What  kind  of  boat  was  it  ? 

 4.  What  did  the  boat  hit  ? 

 5.  How  fast  did  the  water  come  in  ? 

 6.  How  many  men  were  on  the  boat  ? 

 7.  What  happened  to  the  men  on  the  boat  ? 

5.  Time   Number  of  Reading  Errors  

In  1807,  Robert  Fulton  took  the  first  long  trip 
in  a  steamboat.  He  went  one  hundred  and  fifty 
miles  up  the  Hudson  River.  The  boat  went  five 
miles  an  hour.  This  was  faster  than  a  steamboat 
had  ever  gone  before.  Crowds  gathered  on  both 
banks  of  the  river  to  see  this  new  kind  of  boat 
go  by.  The  fishermen  did  not  like  the  boat. 
They  were  afraid  that  its  noise  and  splashing 
would     drive     away     all     the  fish. 

 1.  What  did  Robert  Fulton  do  in  this  story? 

 2.  What  kind  of  boat  was  it  ? 

 3.  What  river  was  the  trip  made  on  ? 

 4.  How  far  did  the  boat  go  ? 

 5.  How  fast  did  it  go  ? 

 6.  Who  did  not  like  the  boat  ? 

 7.  What  were  the  fishermen  afraid  would  happen  ? 
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6.  Time   Number  of  Reading  Errors  

The  richest  diamond  field  in  the  world  is  in 
South  Africa.  Deep  pits  yield  a  hard  substance 
called  "blue  ground"  which  contains  the  diamonds. 
The  blue  ground  is  spread  over  the  drying  fields  for 
a  year.  The  weather  gradually  crumbles  it.  Then 
it  is  taken  up  and  run  through  washing  machines 
which  sort  out  the  stones  and  the  diamonds.  The 
value  of  the  diamonds  is  determined  by  color,  size, 
and  purity.  Blue,  yellow,  orange,  brown,  and  green 
diamonds  have  been  discovered.  The  most  valuable 
ones  are  pure  white.  The  largest  diamond  ever 
found     weighed     almost     two  pounds. 

 1.  In  what  country  is  the  richest  diamond  field  of  the  world  ? 

 2.  What  is  the  substance  containing  the  diamonds  called  ? 

 3.  Why  is  the  blue  ground  spread  over  the  drying  fields  ? 

 4.  What  do  the  washing  machines  do  ? 

 5.  What  are  some  of  the  colors  of  diamonds  ? 

 6.  Which  diamonds  are  the  most  valuable  ? 

 7.  How  heavy  was  the  largest  diamond  ever  found  ? 

7.  Time   Number  of  Reading  Errors  

Golf  originated  in  Holland  as  a  game  played  on 
ice.  The  game  in  its  present  form  first  appeared 
in  Scotland.  It  became  unusually  popular  and 
kings  found  it  so  enjoyable  that  it  was  known  as 
"the  royal  game."  James  IV,  however,  thought 
that  people  neglected  their  work  to  indulge  in  this 
fascinating  sport  so  that  it  was  forbidden  in  1457. 
James  relented  when  he  found  how  attractive  the 
game  was,  and  it  immediately  regained  its  former 
popularity.  Golf  spread  gradually  to  other  coun- 
tries, being  introduced  in  America  in  1890.  It  has 
grown  in  favor  until  there  is  hardly  a  town  that 
does     not     boast     of    a     private     or     public  course. 

 1.  Where  did  golf  originate? 

 2.  How  was  it  first  played  ? 

 3.  Where  did  it  first  appear  in  its  present  form  ? 

 4.  Why  was  golf  forbidden  by  James  IV  ? 

 5.  Why  did  he  change  his  mind  ? 

 6.  When  was  golf  first  introduced  in  America  ? 

 7.  What  evidence  have  we  of  its  popularity  ? 


8.   Time   Number  of  Reading  Errors  

Between  1865  and  1900,  the  northern  part  of  the  United 
States  enjoyed  great  prosperity.  Many  new  industries 
developed,  among  them  the  making  of  thread  and  ready- 
made  clothes.  The  invention  of  machinery  revolutionized 
methods  of  manufacture.  For  example,  the  introduction 
of  the  McKay  sewing  machine  permitted  the  manufacture 
of  shoes  in  big  factories.  Radical  changes  in  steel-making 
allowed  enormous  expansion  of  the  iron  and  steel  industries. 
The  Bessemer  process  of  smelting  was  introduced  into  the 
country  in  1864  and  the  open-hearth  process  in  1867.  As  a 
result,  more  machinery  could  be  built,  and  factories  became 
more  productive. 

 1.  What  great  development  is  described  here? 

 2.  When  did  this  industrial  growth  take  place? 

 3.  What  were  some  of  the  industries  that  arose? 

 \.  In  which  part  of  the  United  States  did  this  take  place? 

 5.  What  invention  increased  the  production  of  shoes  ? 

 6.  What  processes  of  steel  making  were  used  ? 

 7.  What  effect  did  increased  steel  production  have  on  industry  ? 


CHECK  LIST  OF  DIFFICULTIES 

Phrase  Reading 

 Word-by-word  reading 

 Inadequate  phrasing 

 Incorrect  phrasing 

 .  Eye-voice  span  too  short 

Voice,  Enunciation,  Expression 

 Strained,  high-pitched  voice 

 Monotonous  tone 

 Volume  too  loud 

 Volume  too  soft 

 Poor  enunciation  in  all  reading 

 Poor  enunciation  of  difficult  words 

 Ignores  punctuation 

 Habitual  repetition  of  words 

 Habitual  addition  of  words 

 Omits  words 

 Marked  insecurity  evident 

Word  Skills  in  Oral  Reading 

 Low  sight  vocabulary 

 Word-analysis  ability  inadequate 

 Errors  on  easier  words 

 Guesses  at  unknown  words  from  context 

 Ignores  word  errors  and  reads  on 

 Poor  enunciation  of  prompted  words 


Comprehension 

 Good 

...Fair 
...Poor 


[  5  ] 
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ORAL  READING  —  UNAIDED  ORAL  RECALL 

Instructions.    Record  time,  errors,  number  of  unaided  memories,  inaccurate  memories,  and  prompted  mem- 
ories, according  to  directions  in  the  Manual. 


1 .  Time  No.  of  Reading  Errors . 


Bob  

was  going  

to  school  

He  saw  a  red  light .  .  . 

and  he  stopped  

The  green  light  came 
and  Bob  ran  fast.  .  .  . 

Total .... 


2.   Time  No.  of  Reading  Errors  . 


A  boy  had  

a  big  gray  cat  

He  was  going  to  give  her.  . 

some  milk  

She  did  not  come  

when  he  called  

He  saw  her  

up  in  a  tree  

looking  down  

at  a  big  dog  

The  boy  sent  the  dog  away. 
Then  the  cat  jumped  down 

from  the  tree  

and  came  for  her  milk  

Total  


3.  Time  No.  of  Reading  Errors  . 


Dick  

jumped  out  of  bed  

and  ran  downstairs  

It  was  his  birthday  

He  found  a  big  basket  .  . 

on  his  chair  

at  the  table  

Something  was  moving.  . 

in  the  basket  

Dick  took  off  the  cover.  . 

Out  j  u  m  ped  

a  little  brown  dog  

The  dog  started  to  bark 

and  wag  his  tail  

He  was  glad  to  get  out.  . 

Total  


4.  Time  No.  of  Reading  Errors. 


A  boy  

was  hurt  

on  our  street  

yesterday  

He  had  been  playing  ball  .  .  . 

and  was  riding  

his  bicycle  

away  from  

the  ball  field  

when  a  car  

came  down  the  road  

He  did  not  see  

the  car  coming  

because  he  was  looking  back 

at  the  boys  

who  were  still  playing  ball.  . 
The  car  was  going  slowly.  .  . 

It  hit  the  boy,  

but  did  not  run  over  him.  .  . 

His  arm  

was  hurt  

and  his  bicycle  

was  bent  

Total  


5.   Time  No.  of  Reading  Errors. 


Peter  Cooper  

built  one  of  the  first  

railroad  engines  

in  the  United  States  

It  was  used  to  pull  cars  .  .  . 

from  a  city  to  a  town  

thirteen  miles  away  

No  one  thought  that  

the  engine  could  do  this... 

In  August  

in  the  year  1830,  

it  was  hooked  to  a  car  .  .  .  , 

packed  full  of  people  , 

It  went  at  a  speed  , 

of  eighteen  miles  an  hour. 

and  made  the  trip  

in  forty-eight  minutes..  .  . 
People  were  surprised  .  .  .  . 
that  anyone  could  breathe 

while  going  so  fast  

Total  

[  6  ] 


6.   Time   No.  of  Reading  Errors. 


Large  kites  have  been  used. 

for  a  great  many  things  

In  war  they  have  been  used 

to  carry  signal  lanterns  

and  to  carry  automatic 

cameras  

over  enemy  territory  

One  general  

used  kites  to  pull  ropes  

across  a  swift  river  

so  that  he  could  start  to  build 

a  swinging  bridge  

Some  people  in  China  

make  "singing  kites"  

which  are  supposed  

to  frighten  away  

evil  spirits  

The  weather  bureau  has  used 

kites  

to  study  temperature.  .  .  . 
and  the  speed  of  the  wind 

at  great  heights  

A  string  of  kites  once  went  up 
over  four  miles  in  the  air.. 
Some  kites  are  big  enough 

to  lift  a  man  

Total  


CHECK  LIST  OF  DIFFICULTIES 

Recall 

 Unaided  recall  scanty 

 Poorly  organized  recall 

 Inaccurate  memories  and  guesses 

 Response  labored  and  slow 

 Avoids  use  of  new  words  in  recall 

 Recalls  details  badly  on  questions 

 Very  scanty  recall  on  hard  material 

General  Reading  Habits 

 Head  movements  ;   marked  —  slight 

 Loses  place  easily 

 Uses  finger  or  pointer 

 Holds  book  too  close  or  incorrectly 

 Frowns  and  shows  signs  of  tenseness 

 Poor  posture 

 Effort  and  attention  low 

 Easily  distracted 

 Lacks  aggressiveness  in  attack 

,  Shows  aversion  to  reading 
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7.  Time   No.  of  Reading  Errors   8.   Time   No.  of  Reading  Errors   8.  Continued 


Baseball  is  called  

the  national  sport  

It  developed  from  games, 
known  as  "rounders".  .  .  . 

and  "  town  ball."  

It  was  played  in  colleges.. 

as  early  as  1825  

and  its  popularity  

has  constantly  increased.. 
It  is  easily  understood.  .  . 
and  demands  simple  equip- 
ment  

Curiously  enough,  

war  has  been  responsible.  .  . 
for  the  growth  of  the  pastime 
Men  learned  it  in  camps..., 

during  the  Civil  War  

and  organized  teams  

on  returning  home  

The  World  War  

extended  it  further  

Wherever  American  soldiers 

have  been  stationed  , 

they  have  created  

an  interest  in  baseball  

which  remained  

after  the  men  departed  

Both  amateur  and  

professional  players  

welcome  the  baseball  season 
Total  


Failure  to  plan  

for  suitable  defense  

under  irregular  conditions. 

of  warfare  

accounts  for  defeat  

in  the  first  war  

waged  by  the  United  States 

An  army  , 

of  two  thousand  men  , 

under    General    Arthur  St 
Clair  

marched  northward  

from  Cincinnati  

to  punish  Indians  who  

had  broken  treaty  provisions 

They     neglected    to  guard 
against  

unexpected  assault  

and    found    themselves  de 
fenseless  

when  hostile  Indians  , 

suddenly  attacked  them.  .  .  . 

in  the  forest  

Firearms  gave  little  protec- 
tion   

against  an  enemy  in  ambush 

After    a    futile    attempt  at 
defense,  

St.  Clair  ordered  his  men. 

to  retreat  


Only  fifty  

escaped  uninjured  

President  Washington  

felt  very  bitterly  

about  St.  Clair's  carelessness 

in  the  country's  first  

military  campaign  

Total  


Comprehension 

 Good 

...Fair 
...Poor 


TIME  AND  ERROR  RECORD 


Para- 
graph 
No. 

No.  OF 
Reading 
Errors 

Memories  in  Grade 

Reading  Time1  in  Grade 

1 

2 

3 

4 

5 

6 

1 

2 

3 

4 

5 

6 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

1 

5 

6 

50   36  30 

27    24  18 

2 

8 

10 

80    70  60 

55   36  30 

3 

10 

12 

65    50  38 

31    25  20 

4 

14 

15 

17 

50    40  32 

30   27  22 

5 

12 

14 

18 

55    45  35 

30    27  22 

6 

12 

14 

16 

80    65  60 

55    50  47 

43    40  35 

7 

8 

13 

80    70  67 

60    52  40 

8 

10 

80    60  45 

Summary 

1  In  seconds, 


SILENT  READING  —  UNAIDED  ORAL  RECALL 
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Instructions.    Record  time,  number  of  unaided  memories,  inaccurate  memories,  and  prompted  memories 
according  to  directions  in  the  Manual. 


l.  Ti 


No.  of  Memories. 


Peter  is  

a  big  white  rabbit  

He  has  long  ears  

He  has  a  little  tail. .  .  . 
He  can  jump  and  hop. 

Total  


2.  Time. 


No.  of  Memories. 


A  hen  had  

six  little  yellow  chickens..  .  . 

One  morning  

she  took  them  for  a  walk..  . 

They  looked  for  

something  to  eat  

They  found  some  seeds  and 

sand  

A  dog  came  

to  play  with  them  

The  hen  

did  not  li  ke  the  dog  

She  flew  at  the  dog  

and  made  him  run  away..  .  . 

Total  


3.  Time. 


No.  of  Memories. 


Three  boys  

built  a  house  

in  the  woods  

They  put  a  table  

and  two  old  chairs  in  it..  . 

There  was  a  basket  

full  of  apples  

under  the  table  

One  afternoon  

they  went  away  

and  left  the  door  open..  .  . 
When  they  came  back,.  .  . 
they  found  two  little  pigs. 

eating  the  apples  

Total  


4.  Time. 


No.  of  Memories. 


5.  Time. 


No.  of  Memories. 


A  little  girl  

got  off  the  train  

all  alone  

There  was  nobody  

at  the  station  

to  meet  her  

She  asked  the  man  

inside  the  station  

where  her  mother  was  

He  said  that  her  mother.... 
could  not  get  the  car  started 
A  man  was  trying  to  fix  it.. 

The  little  girl  sat  down  

to  wait  

A  few  minutes  later  

a  big  car  

came  around  the  corner.  .  .  . 

with  her  mother  in  it  

The  little  girl  got  in  

and  they  drove  home  

Total  


About  one  hundred  and  fifty 

years  ago,  

in  France,  

the  first  man  

went  up  in  a  balloon  

His    balloon    was    made  of 

paper  

covered  with  strips  of  cloth. 

to  make  it  strong  

A  long  rope  kept  it  

from  going  too  high  

Later  this  man  took  a  friend 
up  in  the  balloon  with  him.. 

On  this  trip  they  rose  

over  five  hundred  feet  

The  trip  lasted  

thirty  minutes  

They  came  down  

several  miles  

from  where  they  started..  .  . 

Total  


CHECK  LIST  OF  DIFFICULTIES 

Mechanics  of  Silent  Reading 

 Low  rate  of  silent  reading 

 High  rate  at  the  expense  of  mastery 

 Lip  movements  ;  constant  —  occasional 

 Whispering  ;  constant  —  occasional 

 Lacks  persistence  in  hard  material 

 Marked  insecurity  evident 

 Poor  attention  necessitates  rereading 

Recall 

 Unaided  recall  scanty 

 Poorly  organized  recall 

 Inaccurate  memories  and  guesses 

 Response  labored  and  slow 

 Avoids  use  of  new  words  in  recall 

 Recalls  details  badly  in  questions 

 Very  scanty  recall  on  hard  material 

Eve  Movements 

Range  of  eye  movements  per  line  to  

 Irregular  pauses 

 Regressive  movements 

Comparison  with  Oral  Readinc  (Underline) 
Speed;  higher  —  same  —  lower 
Recall ;  better  —  same  —  poorer 
Security ;  better  —  same  —  poorer 

[  §  j 


Comprehension 

 Good 

...Fair 
...Poor 


6.  Time . 


No.  of  Memories. 


7.  Tu 


No.  of  Memories . 


8.  Time. 


Durrell  Anal.  Reading  Difficulty 

No.  of  Memories  


Early  settlers  

in  America  

found  that  Indians  

would  sell  skins  and  land.  .  . 

for  glass  beads  

Many  men  earned  their  liv- 
ing  

'by  making  glass  beads  

and  bottles  

In  1827  

a  man  invented  a  way  

to  press  molten  glass  

into  iron  molds  

The  most  famous  glass  works 

was  in   the  town  of  Sand- 
wich in  Massachusetts.. 

The  Sandwich  glass  had... 

a  bright  silvery  appearance 

and  it  could  be  molded  into 

very  elaborate  and  attractive 
patterns  

Beautiful  lamps  and  candle 
sticks  

as  well  as  all  sorts  of  dishes 

were  made  from  this  glass..  . 

In  many  New  England  homes 

pieces  of  Sandwich  glass.  .  .  . 

are  still  fou nd  on  dis  play. . .  . 

Total  


Basketball  

is   one   of  the    more  recent 
ga  mes  

It  was  devised  

by  a  college  instructor  

who  desired  a  game  to  inter- 
pose   

between  the  football  

and  baseball  seasons  

The  game  demands  

precision  of  movement,  

concentration,  

and  great  endurance  

It  is  more  popular  

in  those  localities  where.  .  .  . 

it    does    not    compete  with 
hockey  

Opinion  differs  as  to  whether 

it  is  a  satisfactory  game.  . 

for  girls  

It  has  been  modified  

to  make  it  less  strenuous. 

for  them  

by    restricting    the  playing 
area  

of  each  player  

Some  of  the  large  Western 

universities  

have  audiences  

of  over  twenty  thousand., 
at  their  conference  games. 

Total  


Railroad  communication.. 

developed  rapidly  

just  after  the  Civil  War... 
Between  1865  and  1873,.  . 

thirty-five  thousand  

miles  of  track  were  laid..  . 
This  doubled  the  distance. 

people  could  travel  

by  railroad  


Some  of  the  new  roads.  .  .  . 
connected  important  cities, 
and  some  extended  westward 
beyond  populated  regions. 
Congress  


favored  this  sudden  

development  

by    granting    land    to  com' 

panies  

interested  in  furthering  

the  expansion  

Grants  included  territory.  .  . 
lying  within  twenty  miles... 
of  the  proposed  roadbed..  .  , 

Alternate  sections  

were  allotted  to  the  railroad 

those  in  between  were  

reserved  for  homesteaders.. 
The  sale  of  sections  of  land 

owned  by  the  railroad  

was  made  easier  

through  this  checkerboard. 

arrangement  

Total  


TIME  AND  MEMORY  RECORD 


No.  or 
Para- 
graph 

Memories  in  Grade 

Reading  Time  1  in  Grade 

1 

2 

3 

4 

5 

6 

1 

2 

3 

4 

5 

6 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

L    M  H 

1 

4 

5 

45    35  27 

24    18  13 

2 

7 

10 

81    60  53 

47    37  28 

3 

7 

11 

62    50  35 

30   23  16 

4 

12 

15 

45    35  30 

26    23  18 

5 

10 

12 

15 

62    40  36 

34    30  28 

26   23  18 

6 

10 

13 

16 

70    55  47 

43    38  30 

27    24  18 

7 

9 

14 

60   46  40 

37    33  24 

8 

12 

60    45  35 

Summary 
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1  In  seconds. 
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FLASHED  WORD  RECOGNITION  AND  WORD  ANALYSIS  TEST  —  First  Grade 


LIST  A 


Flash 
Recognition 

  Ltd  — 

  2.  t  h  e  _ 

  3.  i  n  — 

  4.  1  i  1 1 1  e  — 

  5.  t  r  e  e  — 

  6.  girl  _ 

  7.  d  o  g  — 

 8.  run  . — 

  9.  i  t  _ 

  10.  come  — 

  1 1.  m  e  — 

  12.  y ell o w  — 

 13.  mother  — 

.         14.  you  — 

  15.  look  _ 

  16.  a  r  e  — 

  17.  milk  _ 

  18.  children  _ 

  19.  away  — 

 20.  s  h  e  _ 

 21.  o  n  e  _ 

  22.  all  _ 

 23.  day  — 

 24.  father  _ 

 25.  ball  _ 

 26.  bi  g  _ 

Flash  Recognition 

Total  Correct 


Analysis 

1.  to 

2.  the 

3.  i  n 

4.  1  i  1 1 1 e 

5.  tree 

6.  gi  rl 

7.  d  o  g 

8.  run 

9.  it 

10.  come 

11.  me 

12.  yellow 

13.  mother 

14.  you 

15.  look 

16.  are 

17.  milk 

18.  children 

19.  away 

20.  she 

21.  one 

22.  all 

23.  day 

24.  father 

25.  ball 

26.  big 


LIST  B 


Flash 
Recognition 

-  1.  door 

-  2.  pig 

.    3.  good 

-  4.  t  h  i  s 

.    5.  morning 

-  6.  bed 

-  7.  li  ke 

-  8.  eat 

-  9.  around 
.10.  under 

-  11.  rain 
-12.  barn 
.  13.  live 

.  14.  cry 

-  15.  sleep 
.  16.  c  all 

.  17.  chicken 
.  18.  t  i  m  e 
.19.  peep 
.  20.  fis  h 
.21.  asleep 
.  22.  other 
.  23.  chair 
.  24.  seen 
.  25.  name 
.  26.  breakfast 


Analysis 

1.  door 

2.  pi  g 

3.  good 

4.  this 

5.  morning 

6.  bed 

7.  li  ke 

8.  eat 

9.  around 

10.  under 

11.  rain 

12.  barn 

13.  live 

14.  cry 

15.  sleep 

16.  call 

17.  chicken 

18.  time 

19.  peep 

20.  fish 

21.  asleep 

22.  other 

23.  chair 

24.  seen 

25.  name 

26.  breakfast 


LIST  C 


Flash 
Recognition 

-  1 .  orange 

-  2.  lost 

-  3.  c  u  t 

-  4.  sister 

-  5.  rose 

-  6.  blow 

-  7.  t  all 

.  8.  hole 
.   9.  love 

-  10.  pen 

-  11.  frog 

-  12.  picture 

-  13.  joy 

-  14.  himself 

-  15.  sand 
-16.  please 

-  17.  cover 

.  18.  animal 
.  19.  place 
-20.  dark 
-21.  people 

-  22.  chimney 

-  23.  talk 
.24.  bark 

-  25.  river 

-  26.  afraid 


Analysis 

1.  orange 

2.  1  o  s  t 

3.  c  u  t 

4.  sister 

5.  rose 

6.  blow 
.    7.  tall 

8.  hole 

9.  love 

10.  pen 

11.  frog 

12.  picture 

13.  j  o  y 

14.  himself 

15.  sand 

16.  please 

17.  cover 

18.  animal 

19.  place 

20.  dark 

21 .  people 

22.  chimney 

23.  talk 

24.  bark 

25.  river 

26.  afraid 


Grade . 


Word  Analysis 

Total  Correct   Grade 


DETAILED  ANALYSIS  OF  FAULTY 
PRONUNCIATION 

(From  word  pronunciation  test) 

Vowel  errors  Total  Examples 

Phonetic  

Non-phonetic  

Consonant  errors 

Phonetic  

Non-phonetic  

Reversals 

b-d-p-q  

In  sequence  

Addition  of  sounds 

Beginning  

Middle  of  word  

End  of  word  

Omission  of  sounds 

Beginning  

Middle  of  word  

End  of  word  

Substitution  of  whole  word 

Similar  form  

Similar  idea  


CHECK  LIST  OF  DIFFICULTIES  IN 
WORD  ANALYSIS  AND  WORD  RECOGNITION 

Word  Recognition  Skills 

 Low  sight  vocabulary 

 Will  not  try  difficult  words 

 Can  spell  but  not  pronounce 

 Ignores  word  endings 

 Guesses  at  word  from  general  form 

Word  Analysis 

 Word-analysis  ability  poor 

 Will  not  try  difficult  words 

 Has  no  method  of  word  analysis 

 Sounds  aloud  by:  single  letters  —  blends  —  syllables 

 Unable  to  combine  sounds  into  words 

 Looks  away  from  word  after  sounding 

 Sounding  slow  or  inaccurate 

 Spells  words  :  successful  —  inadequate 

 Silent  word  study:  successful  — ■  inadequate 

 Enunciates  badly  when  prompted 

 Systematic  errors  (See  tabulation) 

 Names  of  letters  not  known 

 Sounds  of  letters  not  known 

 Blends  not  known 

[  io  ] 
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TEST 


FLASHED  WORD  RECOGNITION  AND  WORD  ANALYSIS 

Instructions.    Record  phonetically  all  incorrect  responses  according  to  directions  in  the  Manual. 


LIST  1 


Flash 

Recognition 

1. 

blue 

2. 

right 

  3. 

drink 

  4. 

fly 

  5. 

ground 

  6. 

wood 

  7. 

birthday 

8. 

road 

9. 

fair 

10. 

strong 

11. 

smoke 

12. 

elephant 

13. 

different 

14. 

horse 

15. 

stamp 

16. 

which 

17. 

handle 

18. 

slice 

19. 

quickly 

 20. 

believe 

21. 

bridge 

22. 

farmer 

23. 

turkey 

24. 

inch 

25. 

know 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 


battle 

witch 

shoes 

sailor 

skate 

cleaned 

crawl 

polish 

quarter 

speed 

either 

tongue 

understand 

single 

workman 

saucer 

guard 

twilight 

chapter 

drawn 

crank 

midnight 

forgotten 

review 

noise 


LIST  2 


9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 


Analysis 
1.  blue 
right 
drink 
fly 

ground 
wood 
birthday 
road 
fair 
strong 
smoke 
elephant 
different 
horse 
stamp 
which 
handle 
slice 
quickly 
believe 
bridge 
farmer 
t  urkey 
inch 
know 


1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 


battle 

witch 

shoes 

sailor 

skate 

cleaned 

crawl 

polish 

quarter 

speed 

either 

tongue 

understand 

single 

workman 

saucer 

guard 

twilight 

chapter 

drawn 

crank 

midnight 

forgotten 

review 

noise 


Flash  Recognition 

Total  Correct   Grade . 


LIST  3 


Flash  Recognition 

  1.  imagine 

  2.  flown 

  3.  notebook 

  4.  broadcast 

  5.  difference 

  6.  canary 

  7.  horseshoe 

  8.  invent 

  9.  janitor 

  10.  disturb 

_  11.  blunt 

  12.  knocks 

  13.  pretend 

  14.  photograph 


15.  carpenter 

16.  ceiling 

17.  provide 

18.  battery 

19.  brittle 

20.  unloading 

21.  drawbridge 

22.  troublesome 

23.  wheelbarrow 

24.  headquarters 

25.  delayed 


Analysis 

1.  imagine 

2 .  flown 

3.  notebook 

4.  broadcast 

5.  difference 

6.  canary 

7.  horseshoe 

8.  invent 

9.  janitor 

10.  disturb 

11.  blunt 

12.  knocks 

13.  pretend 

14.  photograph 

15.  carpenter 

16.  ceiling 

17.  provide 

18.  battery 

19.  brittle 

20.  unloading 

21.  drawbridge 

22.  troublesome 

23.  wheelbarrow 

24.  headquarters 

25.  delayed 


LIST  4 


1. 

crowned 

1. 

crowned 

2. 

ache 

2. 

ache 

3. 

practice 

3. 

practice 

4. 

argue 

4. 

argue 

5. 

delighted 

5. 

delighted 

6. 

thoughtfulness 

6. 

thoughtfulness 

7. 

championship 

7. 

championship 

8. 

nephew 

8. 

nephew 

9. 

advertisement 

9. 

advertisement 

10. 

shingle 

10. 

shingle 

11. 

freight 

11. 

freight 

12. 

blundering 

12. 

blundering 

13. 

wrenches 

13. 

wrenches 

14. 

postpone 

14. 

postpone 

15. 

windshield 

15. 

windshield 

16. 

strengthen 

 16. 

strengthen 

17. 

prairie 

__  17. 

prairie 

18. 

powerfully 

.  18. 

powerfully 

19. 

s  m  o  1  d  e  r 

 19. 

smolder 

20. 

occasionally 

20. 

occasionally 

21. 

standardize 

21. 

standardize 

22. 

obstinate 

 22. 

obstinate 

23. 

circumstances 

23. 

circu  mstances 

24. 

triumphant 

24. 

triumphant 

25. 

thorough 

25. 

thorough 

Word  Analysis 
Total  Correct ,  , 


Grade . 


\   II  ] 


PHONETIC  INVENTORY 


Durrell  Anal.  Reading  Difficulty 


What  are  the  names  of  these  letters  ?  What  do  these  letters  say? 

stcpedfrimlab  clasibr 
wgonhyuvjkzqx  efogxnv 
TSA     I     LEPNRGBCU         What  do  these  say  ? 
OKFMQDHWYZVXJ  th    st   wh  sh    br  ch  dr 

gr    pi    sm  tw 

Phonetic  inventory  results: 

Letter  names  missing  

Letter  sounds  missing  

Blends  missing  


J  " 

d  w 

cl  fr 

sk  sw 


m 

y 


DIFFICULTIES  IN  SPELLING 
Check  List  of  Difficulties 


NORMS  FOR 
WORD  RECOGNITION  AND  ANALYSIS 


Omits  sounds  or  syllables  List  1 

.  Adds  sounds  or  syllables  Grade   II —  8 

.  Incorrect  phonetic  spelling  Grade  III  —  12 

.  Correct  phonetic  spelling  but  incorrect  Grade  IV  —  16 

on  non-phonetic  word  elements 
.  Slow  handwriting 


Norms 

List  2 
8  Grade  III—  6 
Grade  IV—  9 
Grade  V  —  12 
Grade  VI  —  15 
Grade  VII  — 18 


DIFFICULTIES  IN  HANDWRITING 


Check  List  of  Difficulties 

Speed  too  low 

Poor  letter  formation 

Poor  position  of  hand,  pencil,  paper,  etc. 

Irregular  height 

Irregular  spacing 

Irregular  slant 

Hand  preference:  Right   Left. 


Norms 

(Letters  per  minute) 
Grade  11  —  35 
Grade  III  — 45 
Grade  IV  —  55 
Grade  V  —  65 
Grade  VI  —  75 


LIST 

GRADE 

NUMBER  OF 
CORRECT  WORDS1 

Word 
Recognition 

Word 
Analysis 

L 

M 

H 

L 

M  H 

A  —  B  or  C 

1 

10 

23 

38 

14 

34  58 

1 

2 

6 

11 

20 

10 

22  35 

1 

3 

29 

38 

46 

48 

62  70 

2 

4 

54 

62 

65 

79 

88  90 

2 

5 

68 

72 

76 

92 

94  95 

3 

6 

80 

85 

88 

97 

98  100 

1  See  Manual  concerning  credits  for  easier  lists. 


CHECK  LIST  OF  DIFFICULTIES  IN 
WRITTEN  RECALL 

 Unaided  recall  scanty 

 Poorly  organized  recall 

 Inaccurate  memories  and  guesses 

 Avoids  use  of  new  words  in  recall 

 Laborious  writing 

 Spelling  difficulty  impedes  recall 


Ruled  Lines  for  Writing  or  Spelling 
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D  URRELL-SULLIFAN 
READING  CAPACITY  AND  ACHIEVEMENT  TESTS 


READING  CAPACITY  TEST 


By  Donald  D.  Durrell 

Professor  of  Education  and  Director  of  the  Educational  Clinic 
Boston  University 

and  Helen  Blair  Sullivan 

Associate  Director  of  the  Educational  Clinic 
Boston  University 


Inter. 
Capacity 

A 


INTERMEDIATE  TEST:  FORM  A 

For  Grades  3  to  6 


Name. . . |3jXA^AyX^,^-  •  J?Lj5^&*  ■  -  Grade. .  Af.  Teacher^J^OOw^^-  •  -  Boy  or  girl 

Age .  CA  When  is  your  next  birthday  ? .   J.  ).  tO'/^rt .  \.f  How  old  will  you  be  then  ?.  ...  .  J 

Name  of  school . .  C^iLxlW  City  !*Y)j(HLUXKy&  Date  3  /.  UUlA\ 


Test 

Score 

Grade 
Equiva- 
lent 

Age 
Equiva- 
lent 

1.  Word  Meaning 

Ia  *>» 

.... 

2.  Paragraph  Meaning 

Total 

Patent  No.  1,586,628 
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Durrell-Sullivan  :  Read.  Capacity:  Inter 

TEST  1.    WORD  MEANING 


Durrcll-Sullivan  :  Read.  Capacity  :  InU-r.  A 


Durrell-Sullivan  :  Read.  Capacity  :  Inter.  A 


XIII 


[  5  1 


Score 


TEST    2.      PARAGRAPH    MEANING  Durrell-Sullivan :  Read.  Capacity:  Inter.  A 


I  6  ] 


Durrell  Sullivan  :  Read.  Capacity:  Inter.  A 

V  VII 


Durrell-Sullivan  :  Read.  Capacity :  Inter.  A 


A(  )  X 


A(  ) 


B(  )  _ 


C(  ) 


Sd(  ) 


E(  )  , 


XII 


A(3)  X 


B(|)V 


C(  )/ 


D(  ) 


/ 


E(  ) 
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Score . 


New  Stanford  Reading  Test 

By  Truman  L.  Kelley,  Giles  M.  Ruch,  and  Lewis  M.  Terman 


TEST:  FORM  V 


FOR  GRADES  2-9 


Boy  or  girl . 


Name. .  .^Q^Trtr^Jtd^. . .  IfS^Ord^O. ....   Grade. .  A|  . . . 

Age.  . .  J. .  . . .  When  is  your  next  birthday ? ~£jjgtfc**&>&44' •  •  j  «3 •  •  How  old  will  you  be  then?  

Name  of  school .  .  .^^^rCa^...  Date.  .  Orn^UyCd^. 


Score 

Read. 
Age 

School' 
Grade 

Score 

Read. 
Age 

School 1 
Grade 

Score 

Read. 
Age 

School' 
Grade 

Score 

Read. 
Age 

School1 
Grade 

Score 

Read. 
Age 

School1 
Grade 

120 

19-2 

100 

15-8 

9.7 

80 

12-6 

6.7 

60 

10-8 

4.7 

40 

9-3 

3.4 

119 

18-11 

99 

15-6 

9.5 

79 

12-4 

6.6 

59 

10-7 

4.6 

39 

9-2 

3.4 

118 

18-8 

98 

15-4 

9.3 

78 

12-3 

6.4 

58 

10-6 

4.6 

38 

9-1 

3.3 

117 

18-5 

97 

15-2 

9.2 

77 

12-2 

6.3 

57 

10-6 

4.5 

37 

9-0 

3.3 

116 

18-2 

96 

15-0 

9.0 

76 

12-0 

6.2 

56 

10-5 

4.4 

36 

8-11 

3.2 

115 

17-11 

95 

14-10 

8.9 

75 

11-11 

6.1 

55 

10-4 

4.4 

35 

8-10 

3.2 

114 

17-8 

94 

14-8 

8.7 

74 

11-10 

6.0 

54 

10-3 

4.3 

34 

8-9 

3.1 

113 

17-6 

93 

14-6 2 

8.5 

73 

11-9 

5.9 

53 

10-2 

4.3 

33 

8-8 

3.1 

112 

17-4 

92 

14-4 

8.4 

72 

11-8 

5.8 

52 

10-1 

4.2 

32 

8-7 

3.1 

111 

17-2 

91 

14-1 

8.2 

71 

11-7 

5.7 

51 

10-0 

4.1 

31 

8-6 

3.0 

110 

17-0 

90 

13-11 

8.1 

70 

11-6 

5.7 

50 

9-11 

4.1 

30 

8-5 

3.0 

109 

16-10 

89 

13-9 

7.9 

69 

11-5 

5.6 

49 

9-11 

4.0 

29 

8-4 

2.9 

108 

16-8 

88 

13-7 

7.8 

68 

11-4 

5.5 

48 

9-10 

4.0 

28 

8-3 

2.9 

107 

16-6 

87 

13-5 

7.6 

67 

11-3 

5.4 

47 

9-9 

3.9 

27 

8-2 

2.8 

106 

16-5 

86 

13-3 

7.5 

66 

11-2 

5.3 

46 

9-8 

3.9 

26 

8-1 

2.8 

105 

16-3 

85 

13-1 

7.4 

65 

11-1 

5.2 

45 

9-7 

3.8 

25 

8-0 

2.8 

104 

16-2 

84 

12-11 

7.2 

64 

11-0 

5.1 

44 

9-6 

3.7 

24 

7-11 

2.7 

103 

16-0 

83 

12-10 

7.1 

63 

10-11 

5.0 

43 

9-5 

3.6 

23 

7-10 

2.7 

102 

15-11 

10.0 

82 

12-8 

7.0 

62 

10-10 

4.9 

42 

9-4 

3.6 

22 

7-8 

2.6 

101 

15-9 

9.8 

81 

12-7 

6.8 

61 

10-9 

4.8 

41 

9-3 

3.5 

21 
20 

7-6 
7-5 

2.6 
2.6 

1  Grade  defined  as  in  the  table  in  the  Directions  for  Administering. 

2  Reading  ages  above  this  point  are  extrapolated  values. 


Note.    Turn  the  book  over  to  find  Test  1,  which  begins  on  the  last  page. 

To  the  Examiner.    Do  not  administer  this  test  without  first  reading  carefully  the  Directions  for  Administering. 


Test 

Score 

Read. 
Age 

School 
Grade 

Parag.  Mean. 

H 

Word  Mean. 

Total  (Average)  Read.1 

i.  j 

1  The  Total  Reading  Score  is  the  average  of  the  scores  on  the  two 
tests. 
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New  Stanf.  Read.  V 


TEST  2.  READING:  WORD  MEANING— Continued 


40  Violence  usually  causes  benefit 
happiness       harm       knowledge  respect 

41  A  literary  person  is  a  champion 
driver       robber       founder  writer 

42  A  cave  is  a 

ballad      dresser      frontier      grotto  plea 

43  An  occupation  is  a  kind  of 

bath      luxury      activity      relative  vein 

44  Thou  means     her     him    me    they  you 

45  To  reveal  is  to 

abuse       disclose       mess       motor  seek 

46  Solemnity  means  legibility 

magic     neutrality     seriousness  untidiness 

47  A  ballot  is  used  in  draining 

freezing       grinding        voting  wrapping 

48  Ambition  means  aspiration 
frivolity      loitering      remorse  slothful 

49  To  heed  is  to 

escape       fancy       hurry       notice  prove 

50  Lifeless  means  inanimate 

indefinite      infamous      undecided  untidy 

51  Dignified  means  lonely 

monstrous      prominent      spiritual  stately 

52  An  opponent  is  an 

owl      antagonist      officer      outlaw  inlet 

53  Tumultuous  is  boisterous 
hapless       jocund       lowly  massy 

54  Constancy  means  grudge 

morsel      rainfall      steadfastness  warfare 

55  Eternally  means  already 

always      completely      entirely  squarely 

56  Liberality  means  promotion 

robbery       reproof       scandal  generosity 

57  A  legacy  is  an 

inheritance      inscription      ox      ankle  elf 

58  A  frenzy  is  a  county 

growth       majority       robber  rage 

59  To  forbear  means  to 

abstain       knead       ladle       loan  mimic 
Go  right  on  to  the  next  column. 


60  To  be  prompt  is  to  be  formal 
frightful      hospitable      punctual  purified 

61  Capacity  refers  to 

authority     bloom     climate     habit  volume 

62  Shameful  means  dispassionate 
immaterial      naive      scandalous  tractable 

63  Romantic  means  perverse 
sentimental       shabby       shameless  spry 

64  Meager  means  exceptional 

scant       suspicious       trivial  vertical 

65  Indefinite  means  congenial 

indebted      lawless      workmanship  vague 

66  To  be  elaborate  is  to  be  artless 
complicated      headstrong      plain  ignored 

67  Ceaseless  means  boisterous 
diminished    discontented    ended  incessant 

68  Unscrupulous  means  dishonest 
vagrant       voluntary       willful  zigzag 

69  To  sever  is  to 

cut       hurt       jump       tie  twist 

70  To  quail  is  to 

attack      cower      expand      hunt  retreat 

71  Submissiveness  means  daring 
cute       heaviness       wise  meekness 

72  Doleful  means 

molten    nameless    oriental    vague  rueful 

73  An  associate  is  an  adversary 
antagonist       emigrant       ensign  ally 

74  Covetous  means  avaricious 
bountiful     gaudy     gray-headed  harassed 

75  A  reprobate  is  one  who  is  very  ugly 
cowardly       wealthy       wicked  youthful 

76  To  impair  is  to 

brand    commend    damage    mingle  scrape 


77  Sluggish  means 


cadaverous 


inert      loquacious      spectral  vertiginous 

78  An  insurrection  is  a  fugitive 
rebellion    publication    punishment  hermit 

79  Quiescent  means  inactive 

angry       perfect       quick  troublesome 

80  Audacious  means  absurd 
adverse       casual       daring  hapless 

End  of  Test  2.  Look  over  your  work. 
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TEST  2.  READING:  WORD  MEANING 


New  Stanf.  Read.  V 


DIRECTIONS:  Draw  a  line  under  the  word  that 
makes  the  sentence  true,  as  shown  in  the  samples. 

SAMPLES: 

A  rose  is  a 

box       flower       home       month  river 


A  roof  is  found  on  a 
book       person  rock 


house  word 


1  New  York  is  the  name  of  a 
city       person       ride  river 


-f- 

"4- 
P 

-h 


2  A  shining  thing  is 
dull       high  bright 

3  Silk  is  for 

books     dresses  gardens 

4  Joyful  means 

even       great  happy 


warm 


school 


wide 


horses  letters 


short  slow 


5  Tears  come  usually  when  we 
drink       eat       talk  walk 


cry 


r 


6  A  horn  makes 

pictures       plans       suits  music 

7  A  limb  is  a  part  of  a 
story       table       tree  wall 


tears 


window 


8  To  stitch  is  to 
reward     sew  starve 

9  The  ocean  is 

fire       land  paper 

10  To  lift  means  to 
raise       begin  drive 

■t  11  Cotton  is  used  for 


suggest  tempt 


water  wood 


laugh 
baskets 


watch 


clothes       dinners       notes  wheels 

12  An  American  is  a 

ball       house    .  person       place  table 

13  A  farmer  works  chiefly  with 

fish       coal       plants       rocks  wood 

^mTm  14  Beaches  are  found  on  a 

barn       coast       cloak       horse  roof 

15  A  vessel  is  a 

boat       bow       cloth       forest  lady 


16  To  pronounce  is  to 
sail       show  speak 


stand  watch 


17  A  couch  is  a  kind  of 

bed      captain      offer      pick  wall 

18  To  be  free  is  to  have  liberty 
luxury       patience       r_eHgiqn  revenge 

Go  right  on  to  the  next  column. 


19  Frightful  means       discreet  precise 
enthusiastic       terrifying  vigorous 

20  Clever  means 

bright      neat      peculiar      stern  upright 

21  A  snake  is  a  foreigner 

gallery       geography       mold  serpent 

22  To  inquire  is  to 

appear       rest       ask       sleep  watch 

23  A  remark  is  something  that  is 
destroyed       slow       held       kept  said 

24  To  despise  is  to 
bind      effect      hate  obey 

25  A  parson  is  a 
minister      pond  porch 

26  A  monstrous  thing  is 
enormous     modest  musical 


observe 


prison  robin 


useful  torn 


27  An  argument  is  a 
gully  gymnasium 

28  Injury  means 
charm  experience 


discussion 
penance 


perjury 


haste      harm  limit 


29  A  misunderstanding-  is  a  kind  of 


diadem 


disagreement      disk      magnet  monastery 


taunt     terrify  loan 


domestic 
religious 


steady 


30  To  scare  is  to 
sympathize  tackle 

/ 31  A  worshiper  is 
fearful  gracious 

32  To  sneer  is  to 

scoff      scorch      scratch      scream  scrub 

33  To  be  brave  is  to  be  humble 
courageous     frightful     honorable  ignoble 

34  Contentment  means  notion 
provision       rainbow       satisfaction  trifle 

35  Unarmed  means  advantageous 
beggarly      defenseless      verbal  wasteful 


,  36  a  purchaser  is  a 
flatterer  buyer 


flirt  hearer 


voter 


37  A  sawmill  produces 
candy       brides  dew 


wire  lumber 


uncle  weather 


38  Commerce  means 
speed      station  trade 

39  To  grant  means  to 

get      give      see      step  wish 

Go  right  on  to  the  next  page. 
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